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PREFACE 


CHAPTERIZATION 

The present study, on the “Proficiency In Writing Skills In teacher Students” is 
divided into seven chapters. The chapter wise presentation of the study is as follows. 
The dissertation is documented into seven chapters based on “Research 
Methodology: Methods and Techniques” written by Dr. C. R. Kothari and the 
information contained in each chapter is given below: 

Chapter I: Introduction 

The first chapter consists of a brief description on language, history of the 
English language, growth of English, role of English in future, teaching English in 
India and in Uttar Pradesh, teaching English as a second language (ESL), English 
language teaching (ELT) further, problems of teaching English, problems of teacher 
students in learning writing, aim and objectives of the study, significance and scope 
of the study, limitation of the study, social relevance to the study and hypotheses. 

Chapter II: Review of the Related Literature 

Chapter two aims at providing a bird’s eye view of the related works with the 
study in hand. An attempt has been made here to review the researches that have 
already been done in India and abroad. It facilitated the research to have a clear 
understanding of the research problem and research outputs. The chapter follows 
the importance of review of literature, list of reviews, important theories and 
quotations used in previous research works. The review contains the name of the 
researcher, year, centre focus on research and research findings. The preference 
has given for last ten years reviews. 

Chapter III: Writing Skills: An Overview 

The third chapter deals with writing skills. The chapter further talks about the 
importance of writing skills, key features of writing, sub skills in writing, types of 
writing, classifications of writing, importance of spelling, vocabulary and grammar, 
importance of writing in ESL classroom, tips for teaching writing, teaching writing 
methods, writing disabilities, common errors in writing and developing writing. 

Chapter IV: Testing and Evaluation 

The fourth chapter speaks about evaluation. It also concentrates on tests, 
types of tests, assessment, assessment strategies, impressive tools to measure 
learning, importance of testing and evaluation, purpose of evaluation, need for 
evaluation, evaluation terms, standards in Evaluation, formative evaluation, 
summative evaluation, assessing teaching methodology and assessing writing. 









Chapter V: Methodology and Data Collection 

The fifth chapter mainly focuses on the methodology and data collection. 
Further it talks about descriptive research methodology, research design, 
preparation of questionnaire, standardizing questionnaire, selection of informants, 
data collection and data elicitation. Further it explains the research tools like 
students’ questionnaire, teachers’ questionnaire, teachers’ interview, students’ 
interview and class room observation. 

Chapter VI: Data Analysis and Interpretation 

This chapter deals with the data analysis and interpretation. The pictorial 
representations and the interpretations are made based on collected data. The 
analysis was made with the help of CR-test. Through CR-test mean and standard 
deviation values are executed. Various aspects of writing skills are assessed and 
evaluated in this chapter. The error analysis, percentage analysis and CR analysis 
are made through tables, cover design, printing, illustrations, charts, graphs. The 
performance of students in various competencies, like vocabulary competency, 
grammatical competency, writing competency are assessed in detail. This chapter 
also denotes the tests administered to find out the errors made by the students. 
Individual and group students’ performance are analyzed and marks have been 
given based on the performance of students. 

Chapter VII: Findings, Conclusions, Recommendations and Scope 

Seventh chapter is conclusion. This chapter announces findings of the 
present study, some observations, suggestions for improvement, recommendations 
for the teachers and education boards. Further it suggests some remedial measures 
to students for improve writing skill. At last, it concludes with further scope and future 
study. 
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CHAPTER I 
INTRODUCTION 

1.0 INTRODUCTION 

Language occupies an important place in human life for communication. 
Language is the vehicle for social interaction. A human experience is shared through 
language. Children acquire mother-tongue or first language in their home situation. 
Children’s acquisition is like that of a natural learner. Every language is unique in 
certain ways. No language is absolutely sufficient to import knowledge in all 
branches of human life. So, learning an additional language or second language will 
definitely contribute more for the overall to human development. English is a widely 
spoken language in the world and functions as a link language. “Language is the 
medium through which the child acquires the cultural, moral, religious and other 
values of society” (Klein, 1986:6). 

Further, every language plays a crucial role in maintaining social relationship 
between people of the same linguistic community and of the various cultures, 
customs and beliefs. English is used as an official language and as the medium of 
secondary and higher education, sometimes for primary education. To touch with the 
outside world, English is inevitable as it is the widely understood language in the 
world. Language occupies an important place in human life for communication. 
Language is the vehicle for social interaction. Human experiences are shared 
through language. The relationship between linguistics and language teaching points 
out how linguistics may facilitate the teacher's understanding of the language and 
consequently, the process of explaining language to the student. Language is often 
called a skill rather than a subject. It is more a matter of doing than knowing people 
have different ways of communication. In linguistic communication, meaning is 
conveyed through the channels of language. There are three basic modes of 
linguistic communication, corresponding to different modes of perception: oral 
communication, which relies on the speech and hearing organs; writing, a visual 
representation; and singing, also a visual (or tactile) representation. 

1.0.1 LANGUAGE 

Language, a system of conventional spoken, manual, or written symbols by 
means of which human , as member of a social group and participate in its culture, 
express themselves. The function of language include communication , the 
expression of identity , play , imaginative expression, and emotional release. 
According to Sapir (1921:10), “Language is primarily human and non-human 
instinctive method of communicating ideas, emotion and desires by means of a 
system of voluntarily produced symbols.” Jesperson (1919:12) says, “Language is a 


















set of human habits, the purpose of which is to give expressions to thoughts and 
feelings”. Every language has its own special way of making words. The way in 
which words behave in a particular language is called ‘grammar’. While learners are 
speaking or writing in a foreign language or in our own language, our use of words 
must obey grammatical rules of the language concerned. The term ‘grammar’ in its 
broadest sense to the statements about the regularities and the irregularities of 
language. 

Chomsky (1957) believes that ‘Language is a purely human and non 
instinctive method of communicating ideas, emotions and desires by means of 
voluntarily produced symbols.’ On the other hand, according to Halliday (1973): 
“Language is a range of possibilities, an open-ended set of options in behaviour that 
are available to the individual in his existence as social man.” 

Harris (1980: 1-3) has two conflicting views of language. On one hand, he 
says ‘it could be regarded as an autonomous system; on the other hand, as 
inextricably bound up with social and contextual factors’. Linguists have approached 
the task of finding the meaning of ‘language’ is that they have agreed on various 
levels of languages and given those names, such as Phonetics, Phonology, 
Morphology, Syntax and Semantics. 

1.0.2 HISTORY OF ENGLISH LANGUAGE 

The history of the English language can be traced back to the arrival of 
three Germanic tribes to the British Isles during the 5th century AD Angels, Saxons 
and Jutes crossed the North Sea from what is called the present day Denmark and 
North Germany. The inhabitants of Britain previously spoke the Celtic language. The 
Angels were named from Engle, their land of origin. Their language is called ‘English’ 
from which the words ‘England’ and ‘English’ derived. During the next few centuries 
various dialects like Northumbrian, Mercian, and West Saxon and Kentish were 
developed. The old English (Anglo Saxon) borrowed words from Scandinavian 
languages, French and German words are added in the 10th century. Soon the 
language brought by the invaders began to change. Nouns had three genders - 
which were arbitrary, example: wheat was masculine; oats belong to feminine and 
corn the neutral gender. Old English had seven classes of strong verbs and three 
classes of weak verbs, but in pronunciation aspect it was simpler. After the many 
Scandinavian words were adopted they replaced old English words and added 
useful synonyms to the language such as craft and the skill, want and wish etc., the 
most remarkable was the adoption of grammatical forms. By 14th century the dialect 
of London emerged as the standard dialect, which is today referred as Middle 
English, English began its inexorable rise in becoming the foremost language in the 
world. The growth of English language can be traced in 19th to 20th century with 
economic developments beginning to operate on a global scale supported by 
communication technologies like wireless, telephone and the emergence of massive 
multinational companies. The growth of competitive industry and business brought 









an explosion of international market through advertising which is possible only with 
the help of flamboyant English words. Technology chiefly in the form of movies and 
records fuelled new mass entertainment industries which has got worldwide impact. 



HISTORY OF ENGLISH LANGUAGE 

Fig. No. 1.1 


The most important question facing English as it has moved into the 21st 
century is whether it will remain as a generally cohesive tongue or whether it will 
dissolve into a collection of related but mutually incomprehensible sub-languages. 
Language changes according to time and space. On one hand adaptations takes 
place and on the other refinements are added. Due to vast development one can 
never predict about the disappearance of English that is so widely used. Borrowing 
words from other languages is one main key point to keep the language vibrant, 
flexible and enriched. Movies, television, tourism, books, magazines record albums, 

























and business - all these are much dependent on this language. The television 
which is often referred as the idiot box brings into people’s drawing room a variety of 
vocabulary, accents and other linguistic influences through various channels like 
BBC, CNN, NEWS, NDTV, which has been nurturing the knowledge of English day 
by day. 

1.0.3 TEACHING AND LEARNING ENGLISH IN INDIA 

Among the languages used in India, English occupies a dignified but delicate 
position. English in India is used in various domains. It plays an important role in 
administration, education and mass media. It works as a link language within India 
and also in some foreign countries. English has been rightly described as a gateway 
of world culture. It is also described as the pipe-line for the stream of knowledge in 
all branches of learning. In India, there is no doubt that English has a good deal of its 
importance as a subject for school teaching. It has no longer the same exotic and 
compelling charm that during the British rule. English in India is taught in different 
types of schools, and in various states, in a number of ways and circumstances. The 
importance of English and the demand for English is more in India, even though, the 
teaching of English in India at the college level is still fraught with a multitude of 
difficulties and obstacles. The lack of any significant changes in the English 
language curriculum, teaching methodology, the examination system and the 
persistence of the Herculean task of teaching English in very large classes are truly 
saddening. 

1.0.4 TEACHING AND LEARNING ENGLISH IN UTTAR PRADESH 

Today, in Uttar Pradesh , we come across a new generation of students in 
Higher Education who lack language competency and lack the confidence to express 
either in writing and speech. There are several reasons responsible for their lack of 
proficiency in writing skills. 

■ Uttar Pradesh is basically a Hindi dominated state. Hindi is the official and 
most widely spoken language in Uttar Pradesh. 

■ In government offices it is mandatory to use Hindi. 

■ English is used in the central government offices and offices of private 
companies only. 

■ Newspapers in Hindi are more popular than English news papers. 

■ Advertisements and hoardings are majorly in Hindi. However they are also in 
English at times. 

■ Shopkeepers, auto rickshaw drivers, grocers, hospital staff etc. speak and 
understand Hindi only. 

■ English in Higher Educational and Professional Colleges 

■ University Colleges offers English Literature as a subject for graduate and 
post graduate classes. 

■ In degree Colleges, the medium of instruction is majorly Hindi as a great 
number of students fail to understand English. 












■ For subjects other than English, student write their examinations in Hindi. In 
professional Colleges too. 

1.0.5 FIRST LANGUAGE ACQUISITION 

First language is the language which the child acquires first when the child learns to 
communicate with the people around. The language that is taught or used for the 
communication by one’s mother is the first language. The child feels most comfortable in 
using the language. This language is called the child's mother tongue from the time of 
nurturing. The child has an innate language acquiring device. The child first learns the 
language that is its native language without being taught in formal situation. This language is 
learnt spontaneously without much strain, since the urge for language in the infant stage is 
very strong. 

1.0.6 SECOND LANGUAGE ACQUISITION 

Second language acquisition stands in contrast to first language acquisition. It is 
learnt as one of their additional languages after he/she acquired his/her mother tongue. 
Second language acquisition has referred to all the aspects of the language. However, it is 
important to study that how an L2 learner acquires grammatical sub-systems of L2. Second 
language acquisition is sometimes contrasted with the second language learning on the 
assumption that these are different process. The term "acquisition" used to refer a picking a 
second language through exposure, whereas the term "learning" is used to the 
subconscious or the processes of acquiring a language other than mother tongue in a 
structured means or tutored setting. It covers the development of Phonology, Lexical, 
Grammar and Pragmatic knowledge, but has been largely confined to morph syntax. Second 
language is the language acquired by a person after having acquired the basic systems of 
first language. Second language acquisition takes place when the child is required to learn a 
new language, formally as a part of its education. Second language embraces both first and 
second language acquisition and the tutored acquisition. In the situation of second language 
learning, the first language functions as a medium of the instruction to the second language 
forms, rather than the tool for explanation of meaning of these forms. 

1.0.7 ENGLISH LANGUAGE TEACHING 

English language Teaching (ELT) focuses on various skills at various levels 
starting from school to collegiate level. Language has four skills viz., listening or 
understanding, speaking, reading and writing. Each skill should be given equal 
importance while teaching so that there is a balanced development in learning. 
However, certain skills have to be emphasized more at certain phases of learning 
depending upon the need of the individual learners. For example, in the first 2- 3 
years of teaching a language, listening, reading and speech practice should be 
emphasized for some students and in the next 2-3 years, more attention should be 
paid to writing probably to other set of students. 

1.0.8 PROBLEMS IN ENGLISH LANGUAGE TEACHING 

Language is one of the wonderful gifts given by God to humanity. It is with 
the help of language that man is able to communicate and solve a number of his 











problems and has been able to make a lot of achievements in life. If there has been 
no language, it would have been difficult for man to communicate his views to fellow 
human beings. There would have come no educational activity into existence, there 
would have been no law making, no preaching, no lecturing and nothing like talking, 
singing, writing and exchanging views and there would have been no book. That is 
why it is very essential for every man to learn and use a language, phenomenon, 
and one has to devote a number of years to learn a language. Even though some 
are able to learn more than one language. According to Sapir (1921:10), "Language 
is primarily human and non - human instinctive method of communicating ideas, 
emotion and desires by means of a system of voluntarily produced symbols." 

1.0.9 TESTING AND EVALUATION IN ELT 

Language testing involves the assessment of some or all aspects of the 
language ability of individuals in some context and for some set of purposes. 
“Testing” is used more narrowly to denote the formal modes of assessment that are 
officially scheduled, with clearly delimited time on task and strict limitations on 
available guidance. The title of Hill and Parry’s edited volume 1994, From testing to 
assessment, proposes a shift away from formal examination and tests towards more 
and perhaps exclusive use of continuous assessment procedures. A related 
distinction in some people’s usage seems to be that “testing”, more than 
“assessment” evokes idea of the measurement or estimation of abilities, notions that 
are sometimes represented as unduly restrictive. In other point “assessment” as 
free of such associations either, even if the term lends itself well to indirect and 
convert form of testing. It seems that the same issues of purpose, method and 
justification will need to be faced irrespective of one’s choices between “testing” and 
“assessment” as general terms. “Testing” is not confined to formal modes of 
“assessment”, and neither term is seen as free of association with exercises of 
power or responsibility on the part of teachers and examiners. 

1.0.10 LANGUAGE SKILLS 

There are two kinds of language skills 

■ Receptive skills - Listening and Reading 

■ Productive skills - Speaking and Writing 

The two skills of listening and speaking develop fairly, rapidly and effortlessly 
in the course of acquiring the first language. But to communicate effectively in the 
written language, one needs mastery of the two skills of literacy namely reading and 
writing. Listening and reading skills are called Receptive skills, because when 
listening and reading the person is at the receiving end of the communication 
channel. Speaking and writing, on the other hand, are active or productive skills. 
Here the person, being at the transmitting end of the channel has to take the 
initiative. These two skills are known as productive skills. When a person is engaged 
in conversation the person has to listen and speak almost at the same time, so is the 











case with reading and writing. The common factor involved in all these skills are the 
‘language code’ is the different system of the language. This means the learning of 
language code will equally facilitate the learning of the skills. The basic problem in 
learning a language therefore, is one of internalizing the language code. This code 
learnt through the exercise of one skill, would facilitate the other skills. Writing is the 
process of conveying one’s thoughts through written symbols. Writing has been 
regarded an alternative medium of language and writing skills give permanence to 
utterance. Writing skills is transitory. Writing is an outcome of writing skills which 
refers to the writer’s linguistics ability to shape the letter, ability to convey the ideas 
using the written symbols, ability to write without grammatical errors and ability to 
present and organize in a readable fashion etc. 

1.0.11 TEACHING WRITING SKILL 

Writing is perhaps one of the most demanding of skills. It has to be 
deliberately cultivated. Unlike listening and speaking, it is not something which is 
natural to humans. It is a skill which has been developed in civilized society to pass 
on knowledge or messages beyond the constraints. In India, teaching English is 
more or less content based and not skill based. The four language skills LSRW have 
been neglected. This is the reason why students are weak in writing. In spite of 
learning English for several years, students’ remain lacking in the use of language; in 
normal communication both in spoken and written form. What is actually taught by 
the existing teaching approaches is the ability to compose correct sentences. Under 
the prevailing situations, the main aim is focused on preparing the students’ to 
appear for examinations. From the beginning teachers concentrate upon 
memorization. Students’ perform better only in the exams and are not able to write 
anything on their own with proper use of sentence and mechanics. Students’ are 
expected to have language proficiency in English by the time they come to college. 
Writing is the effective medium and more important for a language. It expounds 
one’s knowledge and experience in different ways. The skill of writing is an extension 
of all the three skills. Therefore, this powerful and dynamic skill should be developed 
among the students. At present the students’ do not get ample to do writing work. 
Writing is confined to taking down notes and writing examination. It is essential to 
improve writing skills. To enable the students’ to write with ease and confidence, 
repeating opportunities should be given for writing. 

1.0.12 ENGLISH FOR STUDENT TEACHERS 

English considered the second most important language in our country after 
Hindi and along with Hindi, English is given the same importance. Student Teachers 
make their skills more effective virtual in the duration of teacher’s training. 

Diploma in Elimentary Education (D.EI.Ed.)- Training for the Un-trained in- 
service Teacher.... The Programme aims at enabling the target group to develop in 
them skills, competencies, attitudes, speaking and understanding to make teaching 
znd Learning more effective. English Language has been provided in the syllabus 









Bachelor of Education (B. Ed.)- is a graduate professional degree which 
prepares students for work as a teacher in schools. English is an optional subject in 
the syllabus. 

1.13 STATEMENT OF THE PROBLEM 

In Arts and Science colleges English language teaching took major role in students’ 
education. But students face more difficulty in learning English especially in writing even at 
final year. This may be due to lack of practice and lack of teaching writing skill. Writing is 
most important skill in educational setup. But the students come to know only at the time of 
examination. Notwithstanding the serious efforts have been taken in all quarters of the 
educational set-up, still there has been some bottlenecks in the road of learning writing. 
Some early studies reveal a bitter fact that the students studying in the Student teachers 
come across a number of writing problems which hurdle the language user to excel in their 
linguistic behaviour. 

1.14 DEFFINITION OF THE KEY WORDS 

■ PROFICIENCY-The fact of having the skill and experience for doing 
something. 

■ WRITING SKILL- 

According to Keith Johnson, “ Writing skills are those abilities where you take 
ideas and information and present them in a nice written format for others to 
read.” 

In the study presented here, the writing style of the student teachers has been 
studied thoroughly and tried to know their status with writing skills. 

■ Writing skills means the ability to convert thoughts into words it means, with 
proper standards and punctuation, grammar and other important aspects of 
writing. 

■ STUDENTTEACHERS- 

“A college or University student who teaches under the supervision of an 
experienced teacher as a requirement for a degree in education.” 

Collins English Dictionary 

“A student teacher is a college, University or graduate student who is 
teaching under the supervision of a certified teacher in order to qualify for a degree 
in education. The term is also often used interchangeable with “Pre-Service 
Teacher”. 

According to Wikipedia 











Student Teachers are sample of the presented study and their writing skills 
hsve been evaluated. 

■ DISTRICT BANDA- Latitude and longitude coordinates are: 

25°29’N 80°20’E 

Website www.banda.nic.in 

Banda, which forms one of the district included under the general name of 
Bundelkhand, has formed an arena of contention for the successive races who have 
struggled for the sovereignty of India. Shamsher Bahadur I (Krishna Rao) was a 
Maratha ruler of the dominion of Banda, He was the son of Bajirao I and Mastani. 

1.15 AIMS AND OBJECTIVES OF THE STUDY 

The study also aims to focus on the linguistic features like morphology, 
syntax and semantics. The specific objectives of the present study are: 

■ To evaluate the proficiency student teachers in writing skills. 

■ To evaluate students performance in Vocabulary and Grammar. 

■ To identify the types of errors in students overall writing. 

■ To find the difficulties and problems of the students in written comprehension. 

■ To assess the socio-economic background of students and its influence on 
writing. 

■ To observe the present teaching, learning environment and suggests 
essential implications to enhance the writing skills. 

■ To find the Psychological, Linguistic and Cognitive problems of the students in 
writing. 

■ To suggest remedial measures to minimize the problems and also accelerate 
their learning pace. 

■ To identify the students problems in writing skills. 

■ To identify frequent error committed by students in writing. 

■ To find out Students’ difficulty in sub- skills of writing like word, sentence and 
paragraph writing. 

■ To access teaching and learning writing in class room. 

1.16 LIMITATIONS OF THE STUDY 

The research mainly focuses on writing skills performance level of teachers 
training colleges. This study finds overall writing performance of teachers training 
colleges. The research also finds students socio- economic background. 

Limitation of samples and limitation of language skills has taken as follows. 

■ Bundelkhand University Affiliated Colleges are selected. 

■ Colleges chosen for study are located in Atarra. 












■ B.Ed. and M. Ed. level are taken to consideration. 

■ In each College either B. Ed., D. El. Ed. or M. Ed. students were taken to 
collect data. 

■ Each college has different level of students are taken for this study. 

■ Only 84 students were taken for collecting the data. 

■ The students are just asked to write the paragraph spoken by the researcher. 

■ Among the four language skills, writing, spelling and some punctuation marks 
are selected into the consideration. 

■ The assessment didn’t made on the linguistics elements Morphology, Syntax, 
semantic and paragraph writing. 

■ Study is based on error: types of spelling and some punctuation marks. 

1.17 HYPOTHESES 

In any research hypothesis took an important place. In the present research 
hypotheses are framed based on the aim and objectives of the study. It is proposed 
to test the following hypothesis in this study: 

■ There is no significant difference between the means of writing scores of male 
and female. 

■ There is no significant difference between the means of writing scores of rural 
and urban students. 

1.18 SIGNIFICANCE OF THE STUDY 

This study is to evaluate the writing skills in English language achieved by 
the Training teachers colleges affiliated with Bundelkhand University. The study 
focuses on the problems of training teachers faced over the writing ability and to 
implement certain remedial measures to overcome the problems or hindrance 
encountered by students. The present research is significant since, possibly will 
provide guidelines for writing skill to the students in teachers training Colleges. The 
aim of the research is to derive empirical evidence to substantiate that despite 
learning language for more than fifteen years, the students enrolled in teachers 
training Colleges do not possess in the writing skills. 

1.19 CONCLUSION 

This Chapter discusses about the broader importance of writing. And 
gradually it comes to describing the importance of writing among English language 
learners’ at under graduate level. The chapter mainly focuses on the history of the 
English language, growth of the English, role of the English in future, teaching and 
learning English in Uttar Pradesh, teaching and learning English in India, ESL, ELT, 
first language acquisition, second language acquisition, standard of English 
language teaching, problems in English language teaching, language skills, writing 
skill, teaching writing skill, English for student teachers, problems of student 
teachers, statement of the problem, aim and objectives of the study, significance and 
scope of the study, limitation of the study and research hypothesis. 
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CHAPTER II 


REVIEW OF THE RELATED LITERATURE 


2.0 INTRODUCTION 

A literature review is a body of text that aims to review the critical points of 
current knowledge and or methodological approaches on a particular topic. A 
literature review usually precedes a research proposal and results section. Its 
ultimate goal is to bring the reader up to date with current literature on a topic and 
forms the basis for another goal, such as future research that may be needed in the 
area. A well-structured literature review is characterized by a logical flow of ideas; 
current and relevant references with consistent, appropriate referencing style; proper 
use of terminology; and an unbiased and comprehensive view of the previous 
research on the topic. Review of literature is the first and foremost necessity for any 
researcher to complete the research study successfully with more accuracy. The 
chapter discusses the review of related literature in the area of writing skills among 
the training teachers. Literature review involves scanning the pages of any published 
literature like books, newspapers, magazines, websites, webpage, collection, 
papers, pamphlets and the like where one can find any reference to the same topic 
that has been selected. Literature review gives an opportunity to strengthen the new 
research paper for it cites what other reliable authors have said about the topic. This 
proves that the present research is not just about any random subject but that many 
others have also poured their thoughts on the topic. The most striking fact in the 
research is that without the literary review, the paper can contain only personal 
opinion about the findings of the researcher. Referencing what more credible people 
have said about the topic builds a stronger foundation for the research paper. 

Research is carried out in order to inform people with new knowledge or 
discovery. It is not to be expected that everybody would willingly believe what has 
been tackled in the research paper. Thus, to make more it credible will be to support 
it with other works which have spoken about the same topic in various ways. 
Literature review involves scanning the pages of any published literature like books, 
newspapers, magazines, websites, webpage, collection, papers, pamphlets and the 
like where one can find any reference to the same topic that has been selected. 
Literature review gives an opportunity to strengthen the new research paper for it 
cites what other reliable authors have said about the topic. This proves that the 
present research is not just about any random subject but that many others have 
also poured their thoughts on the topic. The most striking fact in the research is that 
without the literary review, the paper can contain only personal opinion about the 
findings of the researcher. Referencing what more credible people have said about 
the topic builds a stronger foundation for the research paper. W. Best believes “A 









summary of the writings of recognized authorities and of previous research provides 
evidence that the researcher is familiar with what is already known and what is still 
unknown and untested”. (Best 1986) 

2.1 STUDIES CONDUCTED ON WRITING SKILLS 

K. Rajkumar (2015) “ Writing Skill Performance of Arts And Science College 

Students An Evaluation” in which he deals with the following items such as all type of 
writing models, writing skills, clues for writing essays and writing styles. All type of 
writing and writing styles have been detailed with appropriate samples, models and 
illustrations. The last part of this work has given a little focused study on different 
approaches explaining the activity of critical writing, precis writing and summary 
writing. It also gives the information regarding the importance of logicality and 
thought in writing. 

Godhania, Vipul B. (2014) “ Developing writing skills of undergraduate 
students in north guirat” . In the research, the focus is on meaning and content, risk¬ 
taking and creativity in the writing skills. In this research the emphasis is on 
correctness, with attention to grammatical and lexical appropriacy also. The success 
of this study lies in developing writing skills by promoting awareness of the writing 
process in the class room. The researcher has clarify the use of good writing and 
depicts all the component of writing skills. 

Sangmitra A (2018) “ Developing Writing Skills In English of Undergraduate 
Students of Arts and Science College A Process Approach” This study revealed that 
the factors like smartness of the students, shyness, evaluative capacity, 
commitment, psychological conditions, observation of world knowledge, time factor, 
interactional awareness, interaction with text, etc., play some role over the effective 
and efficient interaction of the students. Further, she has said shyness and the 
students' psychological conditions especially past failures; etc lead to the avoidance 
of the interactive performance and the above said factors enhance the interaction of 
the students in English literature teaching classes. 

Choudhury. Malosh (2013) “ Towards More Effective Writing Skills In English 
During Secondary Education” . The researcher evaluated all the four linguistic skills, 
viz., listening, speaking, reading and writing, and observed the phonological, 
grammatical and orthographical errors in productive skills and in the comprehension 
skills and the defect in the recalling ability of words and sentences. The researcher 
recommends group discussion, language games to be encouraged in the class 
hours and introducing the audiovisual instrument for language teaching at collegiate 
level. 

Another study worthy of mention is, “Enhancing Writing Skills of the 
Undergraduate Students In Arts and Science Colleges”, by Pugazhenthi. C David 
(2014). The objective of this study was to determine the academic writing needs of 
students for whom English is a second language (ESL students) and to delineate 



















between target and learning needs. It was concluded that becides target needs, 
which are stated in course goals as the behaviour expected of students at the end of 
the course, there are learning needs, which constitute the difficulties, ESL learner 
encounter, as a result of their previous experience and language background. The 
study suggests a number of implications for ESL instruction. 

Chandralekha Rao.G (2004) “ An analysis of Creative Writing Skills In 
English Among College Students and Development of Creativity Mobilization 

Technology” This study revealed that the factors like smartness of the students, 
shyness, evaluative capacity, commitment, psychological conditions, observation of 
world knowledge, time factor, interactional awareness, interaction with text, etc. The 
researcher recommends group discussion, language games to be encouraged in the 
class hours and introducing the audiovisual instrument for language teaching at 
collegiate level. 

Sasmita Bharti (2018) “ Developing Writing Skills Through The Process 
Approach Implementation In the Secondary Education Classrooms of Odisha” . In the 

research, the focus is on meaning and content, risk-taking and creativity in the 
writing skills. In this research the emphasis is on correctness, with attention to 
grammatical and lexical appropriacy also. The success of this study lies in 
developing writing skills by promoting awareness of the writing process in the class 
room. The researcher has clarify the use of good writing and depicts all the 
component of writing skills. It was concluded that becides target needs, which are 
stated in course goals as the behaviour expected of students at the end of the 
course, there are learning needs, which constitute the difficulties, ESL learner 
encounter, as a result of their previous experience and language background. 

A review of the previous works is presented in this section. “A work on 
compositions-rhetoric, creative writing and Institutional reform: toward a New 
Subject”, by Stephan Randall (Albany 2003), examines the radically different ways 
that writing and writing pedagogies have been constructed within the two institutional 
enterprises responsible for teaching undergraduate writers: compositions-rhetoric 
and creative writing. He argues that composition-rhetoric and creative writing 
artificially divide writing into binaries; they offer students working in either curricular 
location partial and partisan definitions of writing and this restricts student’ potential 
and identities as producers of text. Thus, it encourages students to approach writing 
as simultaneous discourse and art, work and play-without. 

2.2 ARTICLES, NEWS ETC. RELATED TO THE STUDY 

THE BENEFITS OF AN ONLINE WRITING TUTOR 

Writing is vital for success in most careers and disciplines today, so 
students must begin to acquire good writing skills early to prepare for adult life. 

Sometimes students need additional help to develop these skills. This is true for both 
public/private school and homeschooled children. In the classroom, the teacher doesn’t 
always have the time to work one-on-one with students. 
















Developing strong writing skills has a number of benefits for students: 

• improvement in a//coursework, not just language arts 

• preparation for standardized testing (including the all-important SAT) 

• enhancing college entrance and performance 

• boosting career possibilities 

• thinking critically 

• becoming a better overall communicator throughout life 

Don’t Forget the Grammar 

All along the way of writing progress, students need the reinforcement of 
correct grammar and mechanics. The one-on-one input of an online tutor is 
invaluable especially at the Elementary School writing level. This is when 
homeschoolers and classroom students learn about nouns, verbs, and other parts 
of speech, and begin dealing with subjects, predicates, and structure. 

https://www.smashingmagazine.com/2009/06/5Q-free-resources-that-will-improve-vour-writing- 

skills/ 

2.3 CONCLUSION 

This Chapter discusses the broader importance of review of literature, 
importance of review and previous research done in last 20 years in the field of 
English Language Teaching and writing skills. The research design, research sample 
size, research period, research group and research outcomes are discussed. Further 
this chapter discusses the library visit, primary sources and secondary sources used 
in the research. 
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CHAPTER III 

WRITING SKILLS: AN OVERVIEW 


3.0 INTRODUCTION 

This chapter begins with a note on writing followed by the importance of 
writing, writing as a complex skill, nature of writing and its characteristics are stated 
followed by a discussion on different approach to writing and different kinds of 
writing. A brief note on teaching writing to ESL learners is also discussed. Writing is 
primarily a learned art, with students being taught all the formal and technical 
aspects but relying primarily on their own creativity to create. Teaching writing skill 
can be difficult for any teacher, since the approach will be different for almost every 
student. A few will learn quickly, while others will need some encouragement and 
more attention to ensure learners understand what students are being taught. There 
is a general learning arc that most students will go through, regardless of their age. 

3.1 WRITING SKILL 

Writing is a visual representation of speech. In writing and speaking the 
language learner is engaged in communicating his ideas and feelings. In the case of 
speaking, a kind of give and take situation exists between the listener and the 
speaker. But, in the case of writing the message communicated is higher and to be 
effective. Writing is an act of forming letters or characters and artfully putting them 
together so as to express ideas; an essential component of any language learning. 
To learn written mode of second language, in addition to LI, one requires an 
additional ability and time. For learning writing of LI, one need not learn words and 
their meaning without any kind of hindrance if he/she has literacy skill in LI, to 
correlate the sounds with graphemes and to sequence the graphemes into words 
and words into sentences, cohering the sentences with meaning and ability to 
organize them in a readable manner. But, to learning writing of L2 one requires 
learning deliberately and consciously each and every linguistic element through 
instruction or proper guidance. 

3.2 DEFINNING WRITING 

There are a number of scholars who have different views and thoughts on 
writing and writing skill. Some of the important scholars’ views on writing and writing 
skill are mentioned here for the better understanding of the writing skill. Peter T. 
Daniels (1996) defines writing as a system of more or less permanent marks used to 
represent an utterance in such a way that it can be recovered more or less exactly 
without the intervention of the utterer. According to Sampon (1985:26) writing is a 
system for representing utterances of spoken language by means of permanent 
visible marks. Steven Roger (2001) stressed that no one definition of writing can 









cover all the writing system that exist and have ever existed. However, he says that 
the writing should fulfil some of the following criteria viz., 

■ Writing must fulfil its purpose of communication. 

■ Writing relates conventionally to articulate speech (the systematic 
arrangement of significant vocal sounds) or electronic programming in such 
a way that communication is achieved. 

3.2.1 AIM OF WRITING 

Writing skill must be interpreted broadly as the ability to represent words by 
means of recorded signs. The aim may be restricted or extended to cover all of the 
following progressive abilities: 

■ Ability to transcribe correctly i.e. without errors and in neat characters. 

■ Ability to co-ordinate hand and ear i.e. to write down correctly (with regard to 
orthography and punctuation) and fairly rapidly whatever is heard within the 
range of the active vocabulary. 

■ Ability to use writing as a means of indicating the understanding of reading 
matter and in the application of grammatical forms. 

■ Ability to set out correctly a sequential series of ideas i.e. composition. 

■ High level translation. 

■ Learning basic sentence structure. 

■ Increasing vocabulary and spelling. 

■ Increased knowledge of grammatical rules. 

■ Introduction of new forms of writing. 

■ Perfecting the language used in each of these new forms. 

3.2.2 FUNCTIONS OF WRITING 

In any linguistic analysis a sharp distinction has got to be maintained 
between speech and writing, because written communication is distinct from the 
spoken one in spite of the fact that the relationships between speech and writing are 
close and intimate. Though the term language in linguistic context is reserved 
exclusively for spoken language, and speech is the linguists’ primary concern. Its 
interests in writing for some special reason as the written records survive longer than 
the spoken forms. The written form of a language changes more slowly than the 
spoken form. Moreover, the written form is often more homogeneous than the 
spoken one as it is the language of education and it tends to be the same all over the 
country. On the other hand speech differs as it is represented by many dialects. 
Writing is more grammatical, in the sense that it often indicates grammatical 
relationship more clearly, and the writer is generally more careful about grammar 
than the speaker. 











3.2.3 PURPOSE OF WRITING 

The different purposes of writing may be 

■ to give information (for example articles, text-books, notices, brochures) 

■ to entertain (short stories, novels, drama) 

■ to persuade (advertisements) 

■ to give opinions (editorials, review) 

The target reader may also be different. The text written for them may also 
be different. 

3.2.4 PROCESS OF WRITING 

The process of writing method is a valuable tool for any ESL teacher who 
wants to improve the writing of their students. Heald - Taylor (1986) describes his 
method, “Process of writing is an approach which encourages ESL youngsters to 
communicate their own written messages while simultaneously developing their 
literacy skills in speaking and reading rather than delaying involvement in the writing 
process, as advocated in the past, until students have perfected their abilities in 
handwriting, reading, phonetics, spelling, grammar and punctuation. In process 
writing the communication of the message is paramount and therefore the 
developing, but inaccurate, attempts at handwriting, spelling and grammar are 
accepted. These skills are further developed in individual and small group 
conference interviews”. 

3.2.5 SUB SKILLS IN WRITING 

The writing skills incorporate a number of sub skills. The sub skills are 
classified under 7 seven categories. 

According to Sobana, (2003:26) writing has the following types of sub skills. 

■ Mechanics - Handwriting, spelling and punctuation 

■ Organization - Vocabulary, Idioms 

■ Organization - Paragraphs, topic and support cohesion and unit 

■ Syntax - Sentence structure, sentence boundaries, stylings, etc. 

■ Grammar - Rules of verbs, agreement, articles, pronouns etc. 

■ Contents - Relevance, clarity, originality, logic etc. 

■ The writing process-getting ideas, getting started writing drafts, revising, etc. 

3.2.6 MICRO SKILLS IN WRITING 

Here are some of the micro-skills involved in writing. The writer needs to 
use the orthography correctly, including the script, and spelling and punctuation 
convention. One should use the correct forms of words. This may mean using forms 
that express the right tense, or case or gender and put words together in correct 
word order and make the main sentence constituents, such as subject, verb and 
object clear to the reader. The learner should make the main ideas distinct from 











supporting ideas or information and make the text coherent, so that other people can 
follow the development of the ideas. 

3.2.7 THE WRITING ABILITY 

The values of the writing ability are as follows: 

■ Writing is an ability, which enables the learner to represent words “by 
means of written sign”. 

■ Writing enables the pupil to take down notes, dictation etc. at later stage; it 
helps free expression of thoughts. 

■ Writing serves as a mental discipline because of the development of 
standards of correctness for written forms. 

■ Essay writing at present is regarded as the highest test of all “Language 
training” because of the value of writing ability or skill. 

3.3 IMPORTANCE OF WRITING 

Bacon (1989) rightly said, “Reading makes a full man, conference a 
ready man, and writing an exact man”. Writing is an important medium and it is 
used for different purposes. Writing performs many functions in a person’s day to 
day life in different areas like academic, official, media, social, cultural and personal 
settings. Communication is the medium of writing personal correspondence, 
telegrams, circulars, reports, memos, minutes of meetings, instructions, email 
messages, assessment reports, projects etc. knowledge of writing is important to 
access journals, magazines, books, bills, letters, etc. The need to learn to write in 
English for academic and occupational purposes is increasing. In the field of 
education, writing plays a dominant role for writing projects, assignments, 
examinations etc. in the Indian educational system, assessing academic abilities is 
closely linked with proficiency in writing. In fact, writing is the only medium through 
which learners are assessed formally in Schools, Colleges and Universities. Written 
tests are administrated, even for job placements. Writing virtually has become the 
tool for survival today. Certain jobs related to writing (content writing, technical 
writing, editing, etc) are the highly paid in India today. 
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Students Influence on Writing Skills 

Fig. no. 3.2 

3.4 CHARACTERSTICS OF WRITING 

The following are the characteristics of a good piece of writing; 

Explanation: The purpose of writing should be made clear. The title should be 
explained clearly. So writing should be informative. 

Order: A good piece of writing should be broken into separate steps, with each step 
distinct and arranged in the right order. Ideas should follow in an order to help the 
reader to comprehend the text. 

Relevance: Material relevant to title or question should be included. 

















Simplicity: Unnecessary words and bombastic language could be confusing. 
Therefore simplicity in writing is essential. 

Completeness: If an essential idea is omitted, meaning- making becomes difficult. 
Careful attention is necessary to produce a clear and complete piece of writing. 
Accuracy: A good piece of writing should help the reader by conveying information 
and ideas clearly and pleasurably, without mistakes. Sufficient explanation, the 
orderly presentation, simplicity and completeness contribute to accuracy should be 
there in writing. 

3.5 APPROACHES TO TEACHING WRITING 

Writing is a motor mechanical skill. It is similar to the skill of learning to hold 
a pencil, but requires a conscious effort. In the mid 1970’s various approaches have 
developed in teaching writing skills. They are the control-to-free approach, the free 
writing approach, the paragraph pattern approach, the communicative approach and 
the grammar-syntax-organization approach. They are discussed in detail below. 

3.5.1 THE CONTROLL- TO- FREE APPROACH 

The Control- to- Free Approach to writing is sequential. In this approach, 
learners firstly given sentence exercises, then paragraph to copy. Learners work on 
the given material and perform strictly prescribed operations. So learners’ writing is 
controlled to a great extent in this approach leading to limited opportunity to make 
mistakes. High intermediate or advanced levels of proficiency learners are given free 
compositions, where they express their own ideas. 

3.5.2 THE FREE WRTING APPROACH 

This approach emphasizes learners to put fluency and content first, rather 
than worrying about the form. According to this approach, ones’ ideas are down on 
the page, grammatical accuracy, organization and the rest will gradually follow. This 
approach is useful to emphasize fluency in the ESL classroom. 

3.5.3 THE PARAGRAPH PATERN APPROACH 

The paragraph pattern approach stressed on organization Instead of 
accuracy of grammar or fluency of content. In this approach, learners are given task 
like putting scrambled sentences into paragraph order, identifying general and 
specific statements and choosing an appropriate topic sentence. This approach is 
based on the principle that in different cultures people construct and organize their 
communication with each other in different ways. 









3.5.4 THE GRAMMAR- SYNTEX- ORGANIZATION APPROACH 


This approach stressed the need to work simultaneously on more than one 
of the features. This approach believes that writing is not composed of separate 
skills which are learned one by one. So, this approach focuses on devising writing 
tasks that lead students to pay attention to organization, while they also work on the 
necessary grammar and syntax. Hence, in this approach the purpose of writing is to 
convey the message through written symbols. 

3.5.5 THE COMMUNICATIVE APPROACH 

This approach stresses the purpose of a piece of writing. This approach is a 
vast improvement on the previous method. According to this approach writing should 
be taught as a real communicative act with the writer purportedly writing for a real 
audience. This approach involves the setting of purposeful, meaningful task. 
Activities in this approach include information gap exercises though language 
games, role play, group work, pair work, etc. 

3.5.6 THE PRODUCT APPROACH 

The product approach gives importance to writing as a finished product. 
According to this approach, the ends have to be laid out with great care because this 
approach believes that ends have a great bearing on the means. Objectives are 
realized in the form of content in this approach. The end product is given more 
importance rather than the number of stages involved in the thinking process of 
producing the text. 

3.5.7 THE PROCESS APPROACH 

This approach gives emphasis to the process of writing. According to this 
approach, learners explore a topic through writing, showing the teacher and each 
other their draft and using what they write to read over, think about new ideas. This 
approach believes that good education should be open-ended and experimental as 
each classroom is a laboratory. It encourages teachers to try out different 
approaches. The cognitive act involved in the process of writing is emphasized in 
this approach. 

3.5.8 THE GENRE APPROACH 

The genre approach is used to teach writing. In term of writing in a second 
language, the genre approach has defined as “a framework instruction”. The term 
‘genre’ has been defined as a communicative event and members of each subclass 
share some communicative functions such as, film reviews analyze movies; editorial 
columns give ideas about content of a book, journal or magazine and product 
manuals describe the mode of operation and a set of trouble shooting strategies acts 
that writers should know and use to fulfil the expectations of imagined community of 
readers of that genre. Therefore, each genre is made up of communicative features, 
organizational structure and linguistic features. 









3.6 KINDS OF WRITING 

The different kinds or types of writing are as follows: 
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of objectives, people, events, processes, institutions, arguments, 
etc. 


sequencing of events and happenings 


giving an expose of a subject out For view- with definition, 
classification, examples etc. 


taking a point of view and supporting it 


looking back on issues, events, activities and People and seeing 
how your opinions change 


getting readers to change their views 
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The different kinds or types of writing 
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3.7 FORMS OF WRITING 

The different types of writing are letter writing, essay writing, summary 
writing, paragraph writing, journal writing, story writing and picture writing, etc. 

■ Summary Writing 

A summary is a brief account that contains the main point of a text. In a 
summary, first, the most important ideas are applied, and then all the main 
ideas come in a logical order. 

■ Essay Writing 

An essay is a short literary composition on a particular theme or subject 
usually in prose and generally analytic. 

■ Paragraph Writing 






























































A paragraph is a write-up on a short subject. It is a group of sentences that 
tell about one idea. A good paragraph includes sentence and detail 
sentences in a logical order. 

■ Journal Writing 

Journal writing involves keeping a record of things that happened in 
your life. A journal can also have poems and stories that are collected 
or written. 

■ Poetry Writing 

Poetry is formed by sounds and syllables combined in distinctive and 
sometimes rhythmic ways. 

■ Letter Writing 

Letter writing is an art. A well written letter is clear, simple and short. 
Letters are directly addressed to readers. 

■ Story Writing 

Story writing is a narration of an incident, a place, an imaginary 
character etc. A good story has a clear theme, characters, short time 
span, word count, a narrow subject line etc. Therefore, in order to 
involve learners in the process of learning and to give them hands on 
experience of learning, materials/ resources like pictures, charts, maps 
etc should be in the classroom. Hence, pictures are of great use in the 
language learning classroom. 

■ Picture Writing 

Pictures are valuable resources in the ESL classroom. Drawing, 
photographs, posters, slides, cartoons, magazine advertisements, 
diagrams, graphs, tables, charts and maps contribute a lot to learning, 
especially writing in the ESL classroom. 

3.8 CNCLUSION 

Writing is the most important skill in language teaching. Writing is one of the 
major literary skills. Writing has to be taught to the students even though it is 
developed by individuals. In this chapter discussed more about writing skills, defining 
writing, aim of writing, functions of writing, purposes of writing, process of writing, 
sub-skills in writing, micro-skills in writing, writing ability, importance of writing, writing 
as a complex skill, characteristics of writing, approaches to teaching writing, kinds of 
writing, forms of writing, teaching writing in the ESL classroom, use of writing skills, 
problems in teaching and learning in writing. 
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CHAPTER- IV 

TESTING AND EVALUATION 


4.0 INTRODUCTION 

Testing and evaluation of language skills and competencies are very 
important components of language teaching. Testing becomes an integral part of 
teaching because it provides significant information or inputs about the growth and 
achievement of learner’s difficulties, styles of learning, anxiety levels. Effective 
teaching and effective testing are two sides of the same coin. A curriculum is what 
constitutes a total teaching- learning programme composed of overall aims, 
syllabuses, materials, methods and testing in short. It provides a framework of 
knowledge and capabilities, selected to be appropriate to a particular level. Test 
evaluates not only the progress and achievement of learners but also the 
effectiveness of the teaching materials and methods used. Language test broadly 
classified into two types as testing skills and testing knowledge of content. Skills 
such as listening, speaking, reading, and writing and sub- skills such as 
comprehension, vocabulary, grammar, spelling, punctuation, etc. Different kinds of 
tests are there to test student’s knowledge in language, the tests like non-referential 
test, aptitude test, proficiency test, achievement test and diagnostic test. 

4.1 TESTING IN INDIA 

A first serious attempt to study the advantage and disadvantage of 
language testing in India was made during the first National Workshop cum Seminar 
organized by the Central Institute of Indian Languages, Mysore in 1972. Since then 
enough work has been done in this field by organizations like the Institute of 
Psychological and Educational Measurement, Allahabad, Central Institute of English 
and Foreign languages, Hyderabad, National Council of Educational Research and 
Training, New Delhi., Central Institute of Hindi at Agra and at C.I.I.L. Mysore. The 
non-academic organizations like Institute of Banking Personnel Selecting and Staff 
Selection and Staff Selection Commission which are responsible for recruitments 
have prepared question banks in English and Hindi. The Central Institute of Indian 
Languages, Mysore conducted a National Workshop on “preparation of tests in 
Indian Languages” at Bhubaneswar in November, 1985 and guidelines for the 
preparation of proficiency tests were prepared language proficiency tests in all the 
major Indian Languages have been prepared by now. 

However, all the concerned agencies have concentrated mainly in the 
preparation of language proficiency tests and their one and only aim has been to 
assess the proficiency of students/candidates for such purposes as admissions, job 









selection, training and evaluation of language courses. Not much has been done in 
the preparation of prognostic and diagnostic tests which form an important part of 
second/foreign language courses. Whatever; the materials are available need to be 
tested further for their effectiveness, thereby to improve the test construction. 

4.2 DISCUSSION ABOUT TESTING 

Within the last three decades there have been tremendous theoretical and 
methodological developments within the field of evaluation. Despite its progress, 
there are still many fundamental problems faced by this field as "unlike medicine, 
evaluation is not a discipline that has been developed by practicing professionals 
over thousands of years, so we are not yet at the stage where we have huge 
encyclopaedias that will walk us through any evaluation step-by-step", or provide a 
clear definition of what evaluation entails (Davidson, 2005). It could therefore be 
argued that a key problem that evaluators face is the lack of a clear definition of 
evaluation, which may "underline why program evaluation is periodically called into 
question as an original process, whose primary function is the production of 
legitimate and justified judgments which serve as the bases for relevant 
recommendations.". However, the strict adherence to a set of methodological 
assumptions may make the field of evaluation more acceptable to a mainstream 
audience but this adherence will work towards preventing evaluators from 
developing new strategies for dealing with the myriad problems that programs face. 

It is claimed that only a minority of evaluation reports are used by the 
evaluand (client) (Datta, 2006). One justification of this is that "when evaluation 
findings are challenged or utilization has failed, it was because stakeholders and 
clients found the inferences weak or the warrants unconvincing" (Fournier and Smith, 
1993). Some reasons for this situation may be the failure of the evaluator to establish 
a set of shared aims with the evaluand, or creating overly ambitious aims, as well as 
failing to compromise and incorporate the cultural differences of individuals and 
programs within the evaluation aims and process. 

None of these problems are due to a lack of a definition of evaluation but 
are rather due to evaluators attempting to impose predisposed notions and 
definitions of evaluations on clients. The central reason for the poor utilization of 
evaluations is arguably due to the lack of tailoring of evaluations to suit the needs of 
the client, due to a predefined idea (or definition) of what an evaluation is rather than 
what the client needs are (House, 1980). 

4.3 TYPES OF LANGUAGE TEST 

Tests are basically written as well as oral type. Written tests are the most 
popular testing tools in our schools all over the world while the oral tests have very 
little scope. 

■ Oral and written test 











Test may be of written or of oral type. Listening and speaking are two 
important objectives to teaching a language. Here oral tests have very important role 
to play in this regard. However, it may not be practicable to have oral tests at the 
public examinations, but it should not reduce its importance in the class tests. But 
with the help of a little planning it is possible to have oral tests in annual 
examinations. And this will provide strong incentive for the pupils to learn the ‘oral 
skills’ and for the teacher to teach these skills. On the other hand written tests are 
the most popular testing tools in our schools all over the world. They can be used to 
test most of the objectives of teaching a language. 


■ Oral method 

As our main concentration is on oral testing that in oral method of testing 
no book comes between the teacher and the class. Here we discover that the results 
obtained by oral and conversational work are almost invariably superior, rarely 
inferior, to those obtained by the more traditional methods of book-work and pen- 
work. There are, of course, exceptions, but in most of these cases we find either that 
the oral course was given by an experienced teacher or that the student was 
unwilling or unable to adopt his mental processes to this method. Moreover Palmer, 
E. H. (1965, p. 12) discuses about the relationship between oral and conversation 
that: "The terms ‘oral’ and ‘conversation’ are used as synonymous terms in reality, 
however they are not synonymous. The term “oral” is used to denote all that is done 
by the medium of the spoken word and much may be performed in the way of oral 
work that can not be covered by the term “conversation” or “conversational”. In oral 
method the pupil’s powers of unconscious assimilation is trained and developed and 
it brings into play the pupils capacities for memorizing and habit-forming. The oral 
method will re-awaken and re-educate those spontaneous capacities for language 
study which are inherent in the human race; those innate powers that manifested in 
the earliest years of childhood, but which are generally allowed by disuse to recede 
into a latent state. However oral method has some advantage which are as follows 
as pointed out by Palmer, E. H. (1965, p. 14) 

■ Advantages of oral method 

■ It is able to bring about a practical mastery of speech. 

■ It is in accordance with the psychological analysis of speech representation. 

■ It takes into consideration of the pupils’ natural disposition or gift. 

■ Easy to administer and score. 

■ Comprehensive: oral tests assess four different areas of language proficiency, 
vocabulary, comprehension, which includes articulation. 

■ Valid and reliable. 

■ Oral methods also source of diagnostic and program planning. 

■ Disadvantages of oral ability 

■ The basic problem in testing oral ability is essentially the same as for testing 
writing. 











■ We want to set tasks that form a representative sample of the population of 
oral tasks that we expect candidates to be able to perform. 

■ The tasks should elicit behavior which truly represents the candidate’s ability. 

■ The sample of behavior can and will be scored as validity and reliability. 

4.4 DEFFINATION OF EVALUATION 

Evaluation is the comparison of actual (project) impacts against the agreed 
strategic plans. It looks at the original objectives, at what was accomplished, and 
how it was accomplished. It can be formative that is taking place during the life of a 
project or organisation, with the intention of improving the strategy or way of 
functioning of the project or organisation. It can also be summative, drawing learning 
from a completed project or an organisation that is no longer functioning. Evaluation 
is inherently a theoretically informed approach (whether explicitly or not), and 
consequently a definition of evaluation would have be tailored to the theory, 
approach, needs, purpose and methodology of the evaluation itself. Having said this, 
evaluation has been defined as: 

“Evaluation may be declined as a systematic process of determining the extent to 
which educational objectives achieved by pupils.” 

■ A systematic, rigorous, and meticulous application of scientific methods to 
assess the design, implementation, improvement or outcomes of a program. It 
is a resource-intensive process, frequently requiring resources, such as, 
evaluator expertise, labour, time and a sizeable budget. 

■ 'The critical assessment, in as objective a manner as possible, of the degree to 
which a service or its component parts fulfils stated goals (St Leger and 
Walsworth-Beil). The focus of this definition is on attaining objective 
knowledge, and scientifically or quantitatively measuring predetermined and 
external concepts. 

■ 'A study designed to assist some audience to assess an object’s merit and 
worth' (Shufflebeam). In this definition the focus is on facts as well as value 
laden judgements of the programs outcomes and worth. 

4.5 PURPOSE OF EVALUATION 

The main purpose of a program evaluation can be to "determine the quality 
of a program by formulating a judgment" Stake and Schwandt (2006). An alternative 
view is that "projects, evaluators and other stakeholders (including funders) will all 
have potentially different ideas about how best to evaluate a project since each may 
have a different definition of ‘merit’. The core of the problem is thus about defining 
what is of value. "From this perspective, evaluation "is a contested term", as 
"evaluators" use the term evaluation to describe an assessment, or investigation of a 
program whilst others simply understand evaluation as being synonymous with 
applied research. 

Clarifying the suffix of the evaluation, NCERT said that it is a process that evaluates: 











■ To what extent the prescribed educational values or objectives are being 
received. 

■ How effective are the learning experience given in the classroom. 

■ How well the teaching objectives are being met. 

4.6 STANDARDS IN TESTING EVALUATION 

Depending on the topic of interest, there are professional groups which look 
to the quality and rigor of the evaluation process. 

The Joint Committee on Standards for Educational Evaluation has 
developed standards for program, personnel, and student evaluation. The Joint 
Committee standards are broken into four sections: Utility, Feasibility, Propriety, and 
Accuracy. Various European institutions have also prepared their own standards, 
more or less related to those produced by the Joint Committee. They provide 
guidelines about basing value judgments on systematic inquiry, evaluator 
competence and integrity, respect for people, and regard for the general and public 
welfare. American Evaluation Association has created a set of Guiding Principles for 
evaluators. The order of these principles does not imply priority among them; priority 
will vary by situation and evaluator role. The principles run as follows: 

■ Testing Language skills 



LANGUAGE SKILLS 
Fig. No. 4.1 


■ ACHIEVEMENT TEST 

■ associated with process of instruction 











■ assesses where progress has been made 

■ should support the teaching to which it relates 

■ Alternative Assessment 

■ need for assessment to be integrated with the goals of the curriculum 

■ learners are engaged in self-assessment 

■ Proficiency test 

■ aims to establish a test taker’s readiness for a particular communicative role 

■ general measure of “language ability” 

■ measures a relatively stable trait 

■ used to make predictions about future language performance (Hamp-Lyons, 
1998) 

■ high-stakes test 

■ Some ways of describing tests 



SOME WAYS OF DESCRIBING TESTS 
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EVALUATING THE USEFULNESS OF A LANGUAGE TEST 

Fig. No. 4.3 

■ ESSENTIAL MEASUREMENT QUALITIES 

■ reliability 

■ construct validity 

4.7 ROLE OF TESTING AND EVALUATION IN TEACHING 

The ‘testing and evaluation’ is an integral part of language teaching. In other 
words they are very closely related and interdependent activities. The absence of 
any one of these will have a bad effect on the other. They are like soul and body with 
each other. The reason is that whatever the students is being taught must be tested. 

Teaching, also known as instruction, is an important factor to be used as text 
content for assessing educational programmers. Narrowly, it is defined as the act of 
instructing in an educational institution; broadly management by an instructor of the 
teaching, learning situations, including direct-interaction between the teachers and 
the learners; the pre-active decision making process of planning, designing, and 
preparing the materials for the teaching-learning conditions, and post-active 
redirection (evaluation, re-design, and dissemination). In most cases, it is used to the 











formal class room teaching, and also an object for ‘process evaluation’ as well as 
‘programme evaluation’. 

Hence, the major differences between the strategies of language teaching 
and testing are that teaching may go on for years. On the other hand testing is a 
matter of hours. In this regard testing is a very important component in a language 
teaching program. For example, in the end of any language teaching class there are 
some sessionals given by the teacher for the purpose of testing and evaluation. 
That’s why, in teaching a language, testing is very necessary. 

■ Language testing and evaluation 

Language testing and evaluation are the two types of opinion where both 
are used for knowing the knowledge in a language teaching course. 

■ Assessment and evaluation 

There are many terms related to language testing. In this section only two 
are introduced that is assessment and evaluation as defined by Arthur Hughes 
(2003, p. 5). 

■ Assessment 

In the book Testing for Language Teachers (2nd ed.) on page-5, Hughes 
clearly discusses about assessment. He suggests that testing is not the only way in 
which information about people’s language ability can be gathered. It is just one form 
of assessment. Actually, in a very general sense, Assessment is concerned with 
determining the amount of something, or with estimating its value. It is of mainly two 
types: 

■ Formative assessment 

When teachers use it to check on the progress of their students to see how 
far they have mastered, what they should have learned, and then this information is 
used to modify their future teaching plans. It could be used as a basis to get 
feedback about the students. Here students themselves may be encouraged to carry 
out self-assessment in order to monitor their progress and then can be able to 
modify their own learning objective. 

■ Summative assessment 

It is used at the end of the term, semester, or year in order to measure what 
has been achieved both by groups and/or by individuals. 

■ Evaluation In modern educational practice the term ‘evaluation’ is used in 
place of ‘test’ or, ‘examination’. It is an important concept as compared to 
either ‘test’ or ‘examination’. It is concerned not only with the measurement of 
the extent of learning but also determined the value of that learning. Further, 
Pon Subbiah (2008) has pointed out that “suppose two students scored the 











same number then how can you differentiate them which one is best? Then 
we have to find out the other qualities what they have. And this type of 
judgment is called value judgment or evaluation”. 

4.8 DIFFERENCES BETWEEN TEST AND EXAMINATION 

When we are trying to make a distinction between test and examination, we 
can say that test and examinations are the widely used tools of evaluation. Actually a 
test is the activity itself and testing is a general term. 

Test may be classified as formal and informal. Formal test include quiz 
contest whereas informal test include discussion in class room. These tests may be 
held at any time. However, an examination is always formal and it is generally held 
different. The aim of the test is to check the progress and weakness of the students, 
whereas, the aim of an examination is to score marks on which their level pass or fail 
is ascertained. But according to Davies, (n.d.) “the terms ‘test’ and ‘examination’ are 
often used synonymously because the famous ‘eleven plus’ test in the United 
Kingdom was sometime called an exam”. Examination is usually considered with 
achievement, but not always because the university scholarship examination is more 
a proficiency or even aptitude type of test. The type of achievement test referred to 
above is certainly not clearly seen as examination. R.R. Jordan (1997, p. 85) also 
suggested that “the ‘test’ and ‘examination’ are often used as synonymously.” 
Furthermore, according to Halliday (n.d.), “by examination we mean ‘institutionalized 
tests’ which have an official or administrative function over and above their task of 
measuring performance”. A test is also school leaving certificate, or a university 
entrance qualification, or a matriculation equivalent, is in-fact an exam. 

4.8.1 WHAT IS A TEST? 

A Test has been defined as a “measuring device” a procedure for critical 
evaluation, a means of determining the presence quality or truth of something: for 
example, a trial: a test of one’s eyesight. We can also say “a test, in plain words, is a 
method of measuring a person’s ability or knowledge in a given domain”. Here the 
definition captures the essential components of the test. Below, we can elaborate the 
definition that: 

A test is the first method. As Brown (2001) points out that “a test is a set of 
techniques, procedures, and items that constitute an instrument of some sort”. He 
also suggests that it requires performance or activity on the part of the test taker 
(and sometimes on the part of the tester as well).The method may be intuitive and 
informal, as in the case of a holistic impression of someone’s authenticity of 
pronunciation. Or it may be quite explicit and structured, as in a multiple choice 
technique in which correct responses have already been specified by some 
“objective” means (Cf. Khan, A. Aziz. (1996). 

Brown also discusses that a test can measures a person’s ability also and in 
this regard he suggested that: “A test measures a person’s ability or knowledge — A 









driving test for a driver’s license is a test requiring a sample performance, but that 
performance is used by the tester to infer someone’s general competence to drive a 
car. A language test samples language behaviour and infers general ability in 
language. A test of reading comprehension may consist of some questions following 
one or two paragraphs, a tiny sample of a second language learners’ total reading 
behaviour. From the results of that test the examiner infers a certain level of general 
reading ability”. Cf. principles of language Learning and teaching by H. Douglas 
Brown. 

4.8.2 DESIGNING OF THE TEST 

Now with the discussion of various kinds of tests some questions arise in our 
mind that how to ascertain if a test is a “good” test? Is it administrable within given 
constraints? Is it dependable? Does it accurately measure? So, if a test is a good 
enough then it should be able to provide answers of the above questions. A test 
must have certain qualities to be considered ‘good’. Now what are the qualities of a 
good test? According to many scholars, a good test must fulfill, at least, the following 
criteria. Further, these yardsticks are applicable to all tests in general. 

There are some steps to design a good test- 
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■ RELIABILITY 

Reliability is the accuracy of a measuring device (i.e. if a person is tested 
again and again or a test is marked by different persons then the result or score 
must always be the same or similar). Mostly reliability is considered as the measure 
of the stability of a test score(s) regardless of who marks it. If the same examiner 
marks the test at different times, the text will fetch the same score(s). A test will lack 
validity if it is not reliable. The reliability of a test may suffer from a number of factors 
i.e. examiner’s emotional or physical state, examiner’s mood, test’s inherent 
inadequacy such as illness, ‘a bad day’ or no sleep the night before. And also it is a 
clear case of unreliability that for a test of aural comprehension in which a tape 
recorder played items for comprehension, but because of street noise outside the 
testing room the students who were sitting next to the windows were prevented from 
hearing the tape accurately. 

There are four main methods to measure reliability 
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■ VALIDITY 

Validity of a test is perhaps most important attribute of a test. It means the 
test must measure the quality, ability that it claims to measure. A language test 
should test language and not the knowledge of the world or intelligence. A language 
test should measure the elements and skills of language. The simplest way to test 
the validity of a test is to arrange for a job sample. A test in fluency in foreign 
language should mean ability to converse with the native speakers. Another way to 
check validity is to give the test to the native speakers of the language of the same 
educational level, those questions that they do not answer or doubt must be 
discarded. Validity of a test can be tested by correlating the test scores with some 
standard criterion or established tests. Validity of a test can be obtained when we 
clearly state the objectives of our teaching and testing. Test constructor should use 
contrastive analysis and linguistic analysis of L2. 

■ Content validity 

Content validity involves a key element is the adequacy of the sampling the 
content of a subject or syllabus or text-book is supposed to represent, it can claim 
content validity. The other aspect of content validation is the format of the 
instrument. Here attempts to obtain evidence that the items measure what they are 
supposed to measure typify the process of content-related evidence. 

■ Criterion-related validity 

Criterion-related validity is a measure of test standardization. It gathers 
instrument data and criterion data and also compares at the same time. If the results 
of an examination are used to predict future performance of students and if those 
who make high marks are later found to succeed in higher classes better than those 
who score low marks, then the examination is considered to be a valid one with 
reference to that particular criterion. (Cf. Pon Subbish, 2008, p.50) 

■ Construct validity 

Construct validity considered the broadest of the three categories. It samples 
a relevant theory in accordance with its Empirical validity: to correlate test scores 
with a criterion or estimate which, one believes is valid and accurate constructed. 
There is no single piece of evidence that satisfies construct-related validity. The 
more evidence researchers have form different sources, the more confident they 
become about the interpretation of the instrument. Ebel (1979) is one of the views 
that “construct validity is the accuracy with which it measures some hypothetical 
operationally-undefined personal characteristics such as intelligence, motivation or 
creativity”. 

■ Predictive validity 

Predictive validity of a test indicates how accurately it predicts the future 
performance of an examinee. It involves when time interval elapses between 











administering the instrument and obtaining criterion scores. The best criterion for a 
test is teacher’s ratings. Recently there has been emphasis to validate in as many 
different ways as possible. By for the most complex criterion of a good test is its 
validity. 

■ DISCRIMINATION 

A good test should always discriminate among students according to their 
ability and performance. Good students should be able to score better than the poor. 
Discriminating power of test can be determined by a method called the method of 
third or El-3 (e-one-three). The scores of candidate on a test should be ranked 
according to total scores, and then divided into three group upper, middle, lower. 
Each group should consist of equal number of candidates. If a test had 30 
candidates, the each group should have 10 each. Then we take each question or 
item of the test. As a rule, a question should be passed by more people of upper 
third than lower or middle third and the people of upper third should get better marks. 
If a question is passed merely by people of lower third or passed by equal number. 

■ FEASIBILITY 

By feasibility of a test we mean it should be capable of being administrated, 
practically designed, should not be vague which can’t be materialized. A test so 
framed that their administration and scoring should be easy. Tests should be 
economical also. This is a practical criterion. The test should measure what it aims to 
measure in a reasonable time, should be given under the conditions that prevail. It 
should not require complicated electronic equipments and trained technician. In 
other words, a good test ought to be practical within the means of financial 
limitations, time constraints, scoring and interpretation. An expensive and 
complicated test is not practical i.e. a test of grammar or reading that takes 6 or 8 
hours to finish for students is impractical. Long hours of scoring of a test also make it 
impractical. The test data or results should be helping teacher to understand 
students better to provide ‘feedback’ to the teacher. A test that is too complex or too 
sophisticated may not be of practical use to the teacher. 

4.9 THE CHARACTERSTICS OF TESTS 

Testing is an essential part of almost every educational system. It occupies 
an important position in language teaching program. The basic purpose is to 
calculate the knowledge or ability of a person, the evaluation or assessment is made 
for various purposes. Therefore, we can say that language tests are designed for 
various purposes, which helps in making decisions about possible course of action, 
keeping in view the purposes, the tests may be characterized into: 

■ Proficiency tests 

It is constructed with a view to judge the knowledge of a person about a 
particular language, subject or profession. The proficiency tests give a general 











picture of a student’s knowledge and ability (rather than measure progress). These 
tests are generally conducted before giving admission to a particular language 
course and may not be based on any syllabus and their content depends largely on 
the mind of the tester. They are frequently used as stages people have to reach if 
they want to be admitted to a foreign university, get a job, or want to obtain some 
kind of certificate. Examples of a proficiency tests are competitive tests or admission 
tests that are conducted by almost all schools, colleges and universities in India. A 
very good example is PMT, MBBS, MBA and engineering tests. 

■ Progress or achievement test 

These tests are conducted to find out how much of a course a person has 
actually mastered and measures learner’s progress of language and skills in relation 
to the syllabus they have been following. Achievement tests only work if they contain 
item types which the students are familiar with. This does not mean providing them 
with similar texts and familiar task types. If students are faced with completely new 
material, the test will not measure the learning that has been taking place, even 
though it can still measure general language proficiency. Achievement tests should 
reflect progress, not failure and it includes only what has been taught in a class and 
they are generally conducted after the end of a course. These tests are strictly based 
on a prescribed syllabus and they include only the section which has been taught in 
a class will form the part of achievement test. The amount of language mastered by 
students in a class can be measured by giving the same test or before and after the 
teaching or by giving two equal tests one at the beginning and another at the end of 
the teaching. Example of achievement tests are the half-yearly and final exams of 
B.A, M.A., or high school. 

■ Prognostic/ aptitude test 

These tests are conducted for the purpose of finding out about future 
performance of the students. These tests deal with future learning or progress of a 
particular language or profession. These tests try to conduct whether a person will 
be a poor performer or he does better in future. In other words tells us about the 
ability of a person that he will show in future. There is no fixed time for this test and 
there is no particular syllabus. 

■ Placement test 

Placing new students in the right class in a school is facilitated with the use 
of placement tests. Usually based on syllabuses and materials the students will 
follow and use once their level has been described on, these test grammar and 
vocabulary knowledge and assess student’s productive and receptive skills. Some 
schools ask students to assess themselves as part of the placement process, adding 
this self analysis into the final placing decision. 











■ Diagnostic tests 

It is conducted to find out the weakness and short-comings of the learners. 
This is given with the purpose to find out the weakness and problems of the 
students. These tests can be conducted from time to time. It may be taken at the 
middle of the course. After finding out the problems of the students, the teacher will 
come to know what things have to repeat, and what remain to be taught. And it can 
be seen by the results of the test. A particular learner of a language may be weak in 
all or one of the skills. It is the duty of a teacher to find out where their problems lie. 
Diagnostic test is just like a medical diagnosis, the teacher is like a physician and 
student may be taken as patient. The student will be given various tests and find out 
the disease/weakness. Then the teacher will try to remove these in various ways. 

4.10 TESTING AND EVALUATION IN ENGLISH LANGUAGE 
TEACHING 

English Language Teaching becomes sound and meaningful when they 
take into account the prevailing theories of communication. The understanding of 
communication implicitly and explicitly influences our teaching learning programme. 
It is therefore worthwhile to examine the various aspects of English Language 
Teaching in the light of new insights into communication theories to assess how far 
the students are theoretically sound and to make necessary changes in the existing 
programmes to make them more effective. English Language teaching came into its 
own as a profession in the twentieth century. English undoubtedly taught as life skill 
but in institutions where it is taught as subject without for seeing the consequence of 
it in the future has to be replaced to the present day needs. English even if taught as 
subject life skills should be incorporated as part of the curriculum changes in 
language teaching methods throughout history have reflected recognition of changes 
in the kind of proficiency learners, such as move towards oral proficiency rather than 
reading. 

Language teaching in the twentieth century was characterized by frequent 
changes and innovations and by the development of some competing language 
teaching ideologies because of the integration of globalization across and because 
of the remote economics of the world, the quest for better method was a pre¬ 
occupation of many teachers and applied linguists throughout the twentieth century. 
ELT is gaining momentum day by day in India. The growing importance of English 
puts the pressure on English teachers. The traditional method of teaching English 
has become obsolete. The demand for English is not only increasing but keeps 
changing. Taking the language classroom as its point of departure and return, the 
aim focuses on concerns about language learning and language teaching. 

Evaluation has its own long tradition in education. Beretta’s discussion 
goes on to trace a current development of serious evaluation studies in applied 
linguistics. Murphy (1985) gives a picture of predominant neglect at the time, but 
more optimistically points out that a lot of teacher activity involves evaluation under 











other guises. Nunan (1992), quoting Brown (1989), draws attention to the idea that 
concerns over “needs analysis” in teaching English for specific purposes are not so 
far removed from questions of curriculum evaluation. 

4.11 WRITING SKILLS FOR EVALUATION 

Writing skills has taken into the consideration for the evaluation. Writing 
skills can be evaluated with more accuracy compared with other skills. As the testing 
of oral abilities is often complex and time consuming, attempts are sometimes made 
to produce highly indirect tests, such as paper and pencil responses to “what would 
you say in the following situations?” to estimate oral proficiency. Suppose that such 
attempts extend to an entire examination, as opposed to just one class activity 
among many; it then becomes essential to validate such an approach to testing. 
Some kinds of validation studies, besides establishing the internal consistency 
(reliability) of the paper and pencil tests in question, would seek to compare 
performance on the tests with performance during oral interviews. Even if the out 
come of such comparisons were judged satisfactory, however, fundamental 
questions would still remain about the content and construct validity of paper and 
pencil tests as measures of oral abilities. 

Such tests are more likely to measure other abilities, such as aspects of 
knowledge about language varieties, than to measure oral abilities themselves, even 
if the two sets of abilities happen to be highly correlated. For such reasons, test 
validation becomes a matter of informed judgment that must draw on multiple 
perspectives, and not merely a question of establishing “the facts”. Construct validity 
are motivate by explicit descriptions of abilities, such as oral communicative abilities, 
that the test fails to embody, they are clearly acceptable in test validation. In 
contrast without such explicitness, otherwise comparable reactions on the part of 
non-specialists can easily be dismissed by specialists as mere appeals to face 
validity. This incurs a danger that potentially important information will be overlooked. 
When calls for explicitness deserve respect, people concerned with classroom 
language testing in particular cannot afford to ignore the impressions, however in 
articulate they may appear, of the people most concerned with the tests being set 
and taken. Indeed, eliciting impressions as explicitly and reflectively as possible from 
learners and others is a vitally important aspect of programme evaluation in general, 
and of classroom test validation as one aspect of this. 

It is worth emphasizing that classroom language tests form part of 
curriculum, and can themselves be studied from the perspectives of language 
programme evaluation. Links between testing and teaching are of obvious important 
in classroom contexts. In making use of tests, language teachers will be concerned 
about messages given to learners and other non-specialists, and the importance or 
otherwise that learners will subsequently attach to different kinds of activities in 
class. The crucial notion of wash back effect (called backwash effect by some 
writers) is a name given to the impact of testing practices on teaching and learning 









the wash back effect of a complete paper and pencil examination of oral abilities 
would typically be highly detrimental to the direct encouragement of classroom oral 
interaction wash back effect is of central importance to the relationship between 
classroom language testing and programme evaluation. 

WRITING SKILLS TESTED 


■ Use of capital lette 

■ Spelling of the Word 

■ Sentence meaning 

■ Punctuation marks 

Explicit accounts of language ability and its development, in relation to 
contexts of learning and use, will evidently be helpful to evaluate the effectiveness of 
programmes that set out to enhance the ability. The views of test takers and test 
users constitute essential data for the validation of forms of testing the aspects of 
educational practice. Test take and user views, though certainly an important one, of 
the attitudes and perceptions that classrooms language learners and others bring to 
a language programme as a whole. There are both ideological and educational 
reasons to view, learners as participants in language curriculam, rather than as 
recipients of knowledge, so the views and values of participants are important in their 
own right as well as for their effects on leaning practices. 

4.12 CONCLUSION 

This chapter clearly described about language testing and evaluation and 
specifically explained about testing in writing. In writing morphological, syntactical 
and semantic levels are discussed more. The chapter evaluated all kinds of errors in 
writing of under graduate students. Testing and evaluation takes major role in 
language teaching and learning. Teachers can conduct different kinds of tests to 
know about the students skills in language. After test teachers will do the standard 
evaluation. The result shows the performance level of students. Evaluation is a 
systematic gathering of information for purposes of making decisions. It is the 
collection, analysis and interpretation about any aspects of a programme of 
education and training as part of a recognized process of judging its effectiveness. 
Evaluation is defined as an attempt to understand what is going on to judge its worth 
and make decisions. One can add many more reasons for doing evaluation. 
Evaluation is not just for measuring students learning at the end of a course. Tests 
are useful in diagnosis,prediction, selection, grading, guidance, self- correction, etc. 
There is internal as well as external evaluation in most educational institutions. 
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CHAPTER- V 

METHODOLOGY AND DATA COLLECTION 
5.0 INTRODUCTION 

This chapter presents the methodology adopted for the study. In the words 
of T.H.Hill it is the heart and Soul of the research plan. It will be appropriate to quote 
here the saying that is very often repeated, a problem well formulated is a problem 
half solved. Thus for a well specified problem, its solution depends upon its 
systematic procedure, the selection of suitable instruments and the proper 
administrative are of vital importance for successful research. Methodology refers to 
the theoretical analysis of the methods appropriate to a field of study or to the body 
of methods and principles particular to a branch of knowledge. In this sense, one 
may speak of objections to the methodology of a geographic survey that is, 
objections dealing with the appropriateness of the methods used or of the 
methodology of modern cognitive psychology that is, the principles and practices that 
underlie research in the field. In recent years, however, methodology has been 
increasingly used as a pretentious substitute for method in scientific and technical 
contexts. People may have taken to this practice by influence of the adjective 
methodological to mean "pertaining to methods." Methodological may have acquired 
this meaning because people had already been using the more ordinary adjective 
methodical to mean "orderly systematic." But the misuse of methodology obscures 
an important conceptual distinction between the tools of scientific investigation 
(properly methods) and the principles that determine how such tools are deployed 
and interpreted. The thesis is documented based on “Research Methodology: 
Methods and Techniques” written by Dr. C. R. Kothari and the information contained 
in each of the chapters are given below: 

5.1 DISCRIPTIVE RESEARCH METHOD 

Descriptive research methodology adopted for this study. Descriptive 
method also called statistical research. The main goal of this type of research is to 
describe the data and characteristics about what is being studied. The idea behind 
this type is to study frequencies, averages and other statistical calculations. 
Descriptive research is mainly done when a researcher wants to gain a better 
understanding of the topic. Descriptive research is used to obtain information 
concerning the current status of the phenomena to describe “what exist” with respect 
to variables in condition in a situation. Descriptive research methodology has 
following features with it. 

■ Preparation of tool 

■ Selection of informants 

■ Data collection 
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DESCRIPTIVE RESEARCH METHODOLOGY 

Fig. No. 5.1 


5.1.1 PREPERATION OF TOOL 

The dictation sheets were prepared to obtain the views of student teachers. 
Informants were asked to share their views on the content form presentation and 
other aspects like grammar and the four skills. To check the English writing skill of 
the student teachers, the dictation was spoken by the researcher. The calligraphy 
was about of 200 words. After the dictation, the researcher collected the data 
according to dictation sheet of the informants. 

The dictation was made to test the linguistic knowledge and the ELT 
performance level of student teachers. The dictation was based on their level. The 
background information of informants helps to know the educational standard of the 
college and their environment where the informants are living. The dictation is tested 
informants’ performance in linguistics and language skills. The linguistics 
performance tested with errors made by the informants. The dictation based on 











Morphology, Syntax, Semantics and Pragmatics in the field of linguistics. And the 
performance in the writing skill tested with one passage. 

5.1.2 SELECTION OF INFORMANTS 

84 students are selected from Bundelkhand University Jhansi affiliated 
teachers training colleges. The informants are selected from three different colleges. 
The informants are also selected from teachers training colleges. 

5.1.3 DATA COLLECTION 

The researcher collected data from 84 informants. The researcher 
explained about the aim and objective of the questionnaire. The informants are 
requested to give the data truly. Then informants had showed much interest in filling 
the data.. Then informants were requested to write the dictation honestly and 
individually. The informants took about 15 minutes, to finish the dictation. 

5.1.4 STATISTICAL TECHNIQUE USED IN THE STUDY 

To avtively solve the research work, the critical ratio was calculated 
manually. For formulation of the Cr value there were some other values which were 
calculated by MS Excel. 

■ MEAN 

“The ratio of any one deviation from the mean in a set of observed value of 
same statistical variable to the standard deviation on the set or to the 
corresponding probable error.” 

Merriam webster 

The mean is the average of all numbers and is sometimes called the 
arithmetic mean. 

The statistics formula is 

ha IX 

M = — 

N 

In the study to calculate the mean value MS-excel has been used, here is steps of 
MS-excel formula steps: 

Steps for Calculation of the mean in MS Excel: 

1. Begin by creating the formula =average( 

2. Select your data range that contains the values (i.e. B3:B12) 

3. Finish the formula with ) and press the enter key. 

■ STANDARD DEVIATION (SD) 

A quantity expressing by how much the members of the group differ from 
the mean value for the group. 











In the study to calculate the SD value MS-excel has been used, here is steps of MS- 
excel formula steps: 

Steps for Calculation of the Standard Deviation in MS Excel 

1. Begin by creating the formula =stdev( 

2. Select your data range that contains the values (i.e. B3:B12) 

3. Finish the formula with ) and press the enter key. 

Formula of the CR Value: 

M 

'-'n- 2 2 

A-A 

JVi N 2 

Where 

CR- Critical Ratio, Mr mean value of first group, M2- mean value of second 
group, cji- standard deviation of first group, 02 - standard deviation of second group, 
Nr number of students of first group and N2- number of students of second group. 

5.1.5 ANALYSIS OF DATA 

The collected data from the informants was analysed. The informants’ errors 
were classified and error analysis has been made. Statistical analysis has done. First 
by counting the wrong spelt words, then their comprehensibility was inferred through 
the statistical analysis. The nature of errors and the rate of occurrence were 
analyzed. Quantitative and Qualitative analysis has made bases on the data. CR-test 
used for the statistical analysis. The analysis explored through tables, charts, 
diagrams and interpretation. Individual and group informants’ performance were 
analyzed and marks had given based on the performance. 

5.1.6 EVALUATION OF DATA 

The data analysed and it was evaluated. The findings and results were 
executed. Standard evaluation method was used to assess the informants writing 
skills performance in each level. Formative and summative assessment was made 
on the performance of informants. The statistical tool CR-test used for quantitative 
analysis. 
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5.2 RESEARCHES METHOD ADOPTED 


The present research also adopted from some of the research methods for 
different purposes. So the research adopted for the study has given below. 

5.2.1 Survey Method 

Survey research obtains answers from a large sample of the population in 
order to describe some characteristics of the population. An example would be a 
study of English as second language informants’ who frequent their campus learning 
resource centre or writing lab to find out what aspects of writing they most frequently 
requested to help with. 

5.2.2 DICTATION METHOD 

Dictation has been used to collect data from the informants, regarding their 
performance on writing and a test was administered to test their performance in 
various competencies. The informants’ dictation sheet are used in the research. 

5.3 RESEARCH PROCEDURE ADOPTED 

The key aspects in any research study are the research procedure that is 
used to set up the study. Selection of appropriate research is the crux in any 
research. Barbara Kroll (2003) stated a set of five categories of research procedures 
typically used in research on writing as given below. The research brings out the 
quantitative and qualitative analysis. Because some viewpoints cannot be explained 
in quantitative and some cannot be explained in qualitative. 

5.3.1 QUANTITATIVE ANALYSIS 

Quantitative research refers to the systematic empirical investigation of 
social phenomena via statistical, mathematical or computational techniques. The 
objective of quantitative research is to develop and employ mathematical models, 
theories and/or hypotheses pertaining to phenomena. The process of measurement 
is central to quantitative research because it provides the fundamental connection 
between empirical observation and mathematical expression of quantitative 
relationships. Quantitative data is any data that is in numerical form such as 
statistics, percentages, etc. The researcher analyzes the data with the help of 
statistics. The researcher is hoping the numbers will yield an unbiased result that can 
be generalized to some larger population. Qualitative research, on the other hand, 
asks broad questions and collects word data from participants. The researcher looks 
for themes and describes the information in themes and patterns exclusive to that 
set of participants. Quantitative research is widely used in social sciences such as: 
psychology, economics, sociology, and political science, and information technology, 
and less frequently in anthropology and history. However, research in mathematical 
sciences such as: physics is also 'quantitative' by definition, though this use of the 
term differs in context. In the social sciences, the term relates to empirical methods, 
originating in both philosophical positivism and the history of statistics, which 









contrast qualitative research methods. The following viewpoints analysed based on 
quantitative analysis. 

■ Informants performance level 

■ Informants error level 

■ Informants socio- economic background 

■ Informants assessment 

5.3.2 QUALITATIVE ANALYSIS 

Qualitative research is a method of inquiry employed in many different 
academic disciplines, traditionally in the social sciences, but also in market research 
and further contexts. Qualitative researchers aim to gather an in-depth 
understanding of human behaviour and the reasons that govern such behaviour. The 
qualitative method investigates the why and how of decision making, not just what, 
where, when. Hence, smaller but focused samples are more often needed than large 
samples. In the conventional view, qualitative methods produce information only on 
the particular cases studied, and any more general conclusions are only propositions 
(informed assertions). Quantitative methods can be used to seek empirical support 
for such research hypotheses. This view has been disputed by Oxford University 
Professor Bent Flyvbjerg, who argues that qualitative methods and case study 
research may be used both for hypotheses-testing and for generalizing beyond the 
particular cases studied. The following viewpoints analysed based on qualitative 
analysis. 

■ Informants view on writing 

■ Motivational factors 

■ Environmental implication 

5.4 RESEARCH TOOLS 

The selection of suitable tools is great importance in a successful research. 
By keeping various objectives of the study in mind, following tools were developed 
by the investigator. The dictation sheet is the most flexible tool in collecting both 
qualitative and quantitative information. To check whether the learner has fully 
understood the material and can apply what has been learnt and provide 
reinforcement to the learner, assignment type questions can be framed. The 
dictation set for assignment of skill. The dictation set must cover the entire unit and 
must emphasis on application, critical analysis and synthesis of the material by the 
learner. To tell the learner where the author found the specific information or where 
to look for more related information references must be cited. References consist of 
documents including journal articles, books, chapters, technical reports, computer 
programmes and unpublished work, entitled as Guidelines for Writing References. 

■ Informants’ Dictation Sheet 











■ Informants’ dictation was prepared. The dictation was prepared based on the 
morphological, syntactic and semantic level. 

5.5 SAMPLE FOR THR STUDY 

The samples are miniature representation of selected form a larger group or 
aggregate. The sample provides a specimen picture of a larger whole. This larger 
whole is termed as the population. In research, this term is used in a broader sense; 
it is a well-defined group that may consist of individuals, objectives, or characteristics 
of human beings. It is not possible to include overall population in a study in order to 
arrive at a valid conclusion. The sizes of population are often so large that the study 
of all the units would not only be expensive but also cumbersome and time 
consuming. 

■ Sampling Technique 

There are several sampling methods adopted in research process. A 
sampling technique is the name or other identification of the specific process by 
which the entities of the sample have been selected. The method used for the 
drawing a sample is significant to arrive at dependable conclusion. 

■ Purposive selection Sampling Method 

Purposive selection Sampling Method adopted for the selection of the college. 
Out of 77 colleges 3 colleges were selected for our study. The list of the 
colleges has given bellow. 
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The chart clearly shows the sampling techniques adopted in the research. 
Bundelkhand University affiliated colleges were selected. 67 affiliated colleges listed. 
Among these colleges three colleges are chosen for sampling. From Shri Mannulal 
Sanskrit Mahavidyalaya, Atarra 34, from Atarra P.G. College Atarra 28 and from Chandra 
Shekhar Pandey Mahavidyalaya 22 samples were collected. 

5.6 TOOL STANDARDISATION 

DICTATION PREPARATION 



TOOL STANDARDISATION 
Fig. No. 5.4 





































































































5.7 VARIABLES USED IN THE STUDY 

One important feature that distinguishes experimental research from co- 
relational research is that instead of simply measuring two variables, the researcher 
manipulates one of them. This means that the experimenter actually changes the 
value of that variable in a systematic way. This variable, which is called the 
independent variable, is the one that the researcher believes is the cause. The other 
variable, which the researcher believes is the effect, is called the dependent variable. 
For example, one could do a co relational study on the relationship between noise 
level and concentration by going to a variety of places, measuring the noise levels 
there, and giving people a task that requires concentration. Or an experiment by 
setting up a situation in which you could manipulate the noise level perhaps by 
making it really loud for one group of people and really soft for another. And of 
course give them a task that requires concentration and their performance on this 
task would be the dependent variable. 

5.7.1 DEPENDENT VARIABLES 

■ Writing skills 

5.7.2 INDEPENDENT VARIABLES 

■ Gender 

■ School Education 

■ Rural Urban 

5.8 DATA USED IN THE STUDY 

The researcher collect primary data during the course of doing experiments 
in an experimental research but in case researcher do research of the descriptive 
type and perform surveys, whether sample surveys or census surveys, then 
researcher can obtain primary data either through observation or through direct 
communication with respondents in one form or another or through personal 
interviews. This, in other words, means that there are several methods of collecting 
primary data, particularly in surveys and descriptive researches. Important ones are: 
(i) observation method, (ii) interview method, (iii) through questionnaires, (iv) 
through schedules, and (v) other methods which include (a) warranty cards; (b) 
distributor audits; (c) pantry audits; (d) consumer panels; (e) using mechanical 
devices; (f) through projective techniques; (g) depth interviews, and (h) content 
analysis. The researcher briefly takes up each method separately. 

5.8.1 PRIMORY DATA 

■ Dictation Sheet 

■ Observation 

5.8.2 SECONDRY DATA 

■ Dissertations 











■ Research Theses 

5.9 TEST APPLIED 

A dictation test conducted to the informants. Only 84 informants were 
selected for test from different colleges. Before conduct the test the researcher gives 
all the instructions about the test and informants’ dictation sheet was filled with 
speech. 15 minutes has given to the informants to fill the dictation sheet. Test was 
conducted for 84 informants. The test speech gives the social background of the 
informants related to medium of education, mother tongue, parental education, area 
of living, and annual income of family. 

5.10 CONCLUSION 

The chapter mainly focuses on the methods and methodology adopted in 
this research. Further it explains briefly about the research methods, quantitative and 
qualitative methods, research design, sampling method, tool preparation, pilot study, 
standardisation of test, research tools, experiment adopted for the study. The 
chapter also deals with all other important aspects of research like methodology and 
need of the methodology, pilot study, selection of informants, variables and 
construction of the questionnaire. 
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CHAPTER-VI 

ANALYSIS AND INTERPRATATION 

6.0 INTRODUCTION 

Analysis of the collected data is a vital component of any research work. 
Analysis of data means studying the organised material in order to discover inherent 
facts. Lokesh Koul (2001) suggests three helpful modes on analyzing the gathered 
data, as below 

■ To think in terms of significance tables that the data permit. 

■ To examine carefully the statement of the problem the earlier analysis and to 
study from the data and think about the problem in layman’s teams, or to 
actually discuss that problem with others. 

■ To analysis the data making various statistical calculations. 

The techniques for analyzing the process differ depending on what the main 
Focus of research is. The analyzing technique adopted in this research is 
Percentage, CR Test. 

After the research design has been implemented and the data have been 
collected, and the next step in the research is analysis of data, which is the 
most skilled task for all stages in research. 

“Analysis of data involves a number of closely related operations that are 
performed with the purpose of summarizing the collected data and organizin 
these in such a manner that they will yield answer to the research questions or 
suggest hypotheses or questions” 

-Wilkinson and Bhandarkar (1987) 

6.1 ANALYSIS-1 SPELLING ERROR ANALYSIS 

Spelling plays an important role in the formation of words. Meaning of a 
word depends on the graphemes or letters which occupy in it. Graphemes also 
distinguish and differentiate the meaning of words. The spelling rules of the language 
enable both the encoder and decoder to comprehend appropriately in the written 
mode. The spelling rules of English are quite complex, and there are some 
regularities and irregularities and exceptional nature in the rules. Further, one or 











more than one letters correspond to one sound. In addition to the first language 
system, the complexity of the spelling rules too tends the students or learners to 
produce misspelt words. If the letters used in the words are changed or altered, the 
meanings of the words will be lost. Alternations or dropping of letters in words lead to 
confusion. Sometimes, misspelt words will make one comprehend some other 
meanings. The erroneous words found in the students corpus are classified and 
discussed as follows. 


Table 6.1 

SPELLING ERRORS 


Sample 

Correct form 

Prosses 

process 

Nastion 

Nation 

Bilding 

Building 

Open 

often 

Arrive 

Arrive 

Momment 

Moment 

Least 

Leads 

Breking 

Breaking 

Junction 

Juncture 

Uporchunities 

Opportunities 

Pathora 

Plethora 

Expire 

Aspire 

In flowering 

Imploring 

Stock 

Stroke 

Our 

Hour 

In sweur 

Ensure 

Painearing 

pioneering 

Futher 

Future 

Movment 

Moment 

Ambark 

Embark 

Resgine 

Regime 

Entailed 

Entire 

Willion 

Billion 

Citizon’s 

Citizens 

Witeness 

Witness 

Ivent 

Event 

Histirikal 

historical 









































Economi 

Economic 

Bileve 

Believe 

Restratected 

Restricted 

Econmy 

Economy 

Momentss 

Momentous 

Stend 

Stand 

Two day 

Today 

Ocazion 

Occasion 

Tast money 

Testimony 

Consept 

Concept 

Cooperetive 

Co- operative 

Faterlism 

Federalism 

Them ocacy 

Democracy 

All mark 

Hallmark 

Posible 

Possible 

Ralentles 

Relentless 

Afort 

Efforts 

Decates 

Decades 

Sebral 

Several 

Stole what 

Stalwarts 

Gaidence 

Guidance 

Develapd 

Developed 

Varios 

Various 

Fram wark 

Framework 

Over-waiving 

Overwhelming 

Espare 

Spare 

Valuavel 

Valuable 

Aspecious 

Auspicious 


6.1.1 FINDINGS FROM THE SPELLING ERROR ANALYSIS 

■ Many spelling error made by the students. 

■ Some students didn’t have the knowledge about the use of a or e vowel use. 

■ No rural student teacher could write the word REGIME correctly. 

■ Mother tongue influence reflect in students writing. 

■ Deep structure of the words not clear to the student teachers. 

■ Student teachers mix the local grammar influence in English writing. 

■ Wrong use of capitalisation. 

■ Student teachers make errors in morphology. 

■ Student teachers make errors syntax. 

■ Student teachers make errors in semantics. 

■ Student teachers make errors in paragraph writing. 










































■ Spelling error made by the student teachers. 

■ Student teachers have no knowledge about the paragraph changing technique. 

■ Student teachers have used more than first letter capital in single word. 

■ Student teachers have no speed in writing. 

6.2 ANALYSIS- II PERCENTAGE ANALYSIS 

The percentage analysis was done through MS Excel Sheet. Students’ 
names were shown vertically in the sheet while errors were shown horizontally. If a 
student made an error, it was represented by 1. Thus sum of the error and 
percentage were calculated to make detailed analysis in appendix 2. 

6.2.1 ANALYSIS OF BACKGROUND OF THE STUDY 


TABLE 6.2 

NUMBER OF DATA COLLECTED FROM VARIOUS COLLEGE 


NAME OF THE COLLEGE 

GENDER 

TOTAL 

BOYS 

GIRLS 

SHREE MANNULAL 

SANSKRIT 

MAHAVIDYALAYA, 

ATARRA 

09 

25 

34 

ATARRA P.G. COLLEGE, 

ATARRA 

18 

10 

28 

CHANDRA SHEKHAR 

PANDAY 

MAHAVIDYALAYA, 

ATARRA 

10 

12 

22 

TOTAL 

37 

47 

84 


The chart clearly shows the sampling techniques adopted in the research. 
Bundelkhand University affiliated colleges were selected. 67 affiliated colleges listed. 
Among these colleges three colleges were chosen for sampling: Shree Mannulal 
Sanskrit Mahavidyalaya, Atarra, Atarra P.G. College, Atarra and Chandra 























Shekhar Panday Mahavidyalaya, Atarra. From Shri Mannulal Sanskrit Mahavidyalaya, 
Atarra 34, from Atarra P.G. College Atarra 28 and from Chandra Shekhar Pandey 
Mahavidyalaya 22 samples were collected. 

PERCENTEGE OF SELECTED SAMPLE 


SHREE MANNULAL SANSKRIT 
MAHAVIDYALAY 

ATARRA P.G. COLLEGE,ATARRA 

CHANDRA SHEKHAR PANDAY 
MAHAVIDYALAYA ATARRA 


PERCENTAGE OF SELECTED SAMPLE 
Graph No. 6.1 

It is clear from the given graph that the maximum number of sample hanve been 

taken from Shri Mannoolal Sanskrit Mahavidyalaya, which is 41 percent, from the 

Atarra P.G. College33 percent and from the Chandra Shekhar Pandey College 26 

percent. 




















Table no. 6.3 

NUMBER OF THE BOYS AND GIRLS STUDENT 


NAME OF THE COLLEGE 

GENDER 

TOTAL 

BOYS 

GIRLS 

SHREE MANNULAL SANSKRIT 
MAHAVIDYALAYA, ATARRA 

09 

25 

34 

ATARRA P.G. COLLEGE, 

ATARRA 

18 

10 

28 

CHANDRA SHEKHAR PANDAY 
MAHAVIDYALAYA, ATARRA 

10 

12 

22 

TOTAL 

37 

47 

84 


From the table it is clear that from the Shree Mannulal Sanskrit Mahavidyalaya, 
Atarra, the number of boys is 09 and the number of girls is 25. From the Atarra P.G. 
College, the number of boys is 18 and the number of girls is 10. From the Chandra 
Shekhar Pandey College, the number of boys is 10 and the number of girls is 1 2. 























BOYS AND GIRLS SAMPLE 



PERCENTAGE OF NUMBERS OF BOYS AND GIRLS 

Graph No. 6.2 
TABLE NO. 4 

NUMBER OF RURAL AND URBAN STUDENTS 


NAME OF THE COLLEGE 

CATAGORY 

TOTAL 

RURAL 

URBAN 

SHREE MANNULAL 

SANSKRIT 

MAHAVIDYALAYA, ATARRA 

14 

20 

34 

ATARRA P.G. COLLEGE, 

ATARRA 

16 

12 

28 

CHANDRA SHEKHAR 

PAN DAY MAHAVIDYALAYA, 

ATARRA 

09 

13 

22 

TOTAL 

39 

45 

84 




























From the given chart, we can see that the hree Mannulal Sanskrit 
Mahavidyalaya, Atarra, number of rural student is 14 and number of urban student 
is 20, from the Atarra P.G. College, number of the rural student is 16and the 
number of urban student is 12 and from the From the Chandra Shekhar Pandey 
College, the number of rural student is 09 and the number of urban student is 22. 


RURAL AND URBAN SAMPLE 


RURALSTUDENTS URBAN STUDENTS 



Graph No. 6.3 

PERCENTAGE OF NUMBERS OF RURAL AND URBAN STUDENTS 

From the given graph, it is clear that the percentage of rural students is 46% and 
urban students is 54%. 
















6.2.2 ANALYSIS OF STUDENTS DICTATION SHEET 
6.2.2.1 WORD- PROCESS 



RURAL URBAN BOYS GIRLS 


Graph No. 6.4 

The mistake made in writing given word looks average in urban and rural areas. On 
the other hand there is much difference between boys and girls. 


6.2.2.2 WORD- NATION 



RURAL URBAN BOYS GIRLS 


Graph No. 6.5 


















































































In the word shown in this chart, rural students have made little more error than urban 
students and on the other hand there is not much difference between boys and girls. 

6.2.2.3 WORD- BULIDING 



RURAL URBAN BOYS GIRLS 


Graph No. 6.6 

In this given word, there is absolutely no decision in the mistakes made by rural and 
urban students, and on the other hand, if the boys and girls are seen on the other 
side, the mistakes made by girls are being displayed more. 


6.2.2.4 WORD- OFTEN 



RURAL URBAN BOYS GIRLS 


Graph No. 6.7 

In this displayed word, there is a slight difference in the mistakes made by rural and 
urban students and on the other hand boys and girls have the same situation. 





















































































6.2.2.5 WORD- ARRIVE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.8 

In the word shown, at least 20% more errors have been made by rural students than 
urban students. Boys have made less errors rather girls. 


6.2.2.6 WORD- MOMENT 



RURAL URBAN BOYS GIRLS 


Graph No. 6.9 

There is minor difference between the error of rural and urban students in the word 
shown in the chart and on the other hand the difference between boys and girls is 
approximately 50%. 


























































































6.2.2.7 WORD- LEASDS 



RURAL URBAN BOYS GIRLS 


Graph No. 6.10 

The word shown in the chart has a slight difference in the errors made by rural and 
urban students and in the boys and girls, the difference about 20% has been found. 


6.2.2.8 WORD- BREAKING 



In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 











































































6.2.2.9 WORD- JUNCTURE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.12 

In the word shown in this chart, rural students have made little more error than 
urban students and on the other hand there is not much difference between boys 
and girls. 


6.2.2.10 WORD- OPPORTUNITIES 


82 

80 

78 

76 

74 

72 

70 

68 

66 

64 

62 




79.48 


78.37 

















70.21 














RURAL URBAN BOYS GIRLS 


Graph No. 6.13 

In the showing word, the errors made by rural and urban students have so much gap 
and in the matter of boys and girls condition is a little better. 







































































































6.2.2.11 WORD- PLETHORA 



RURAL URBAN BOYS GIRLS 


Graph No. 6.14 

In the word shown in this chart, rural students have made little more error than urban 
students and on the other hand there is not much difference between boys and girls. 


6.2.2.12 WORD- ASPIRE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.15 

In the word shown in this chart, rural students have made little more error than urban 
students and on the other hand there is not much difference between boys and girls. 













































































































6.2.2.13 WORD- IMPLORING 



RURAL URBAN BOYS GIRLS 


Graph No. 6.16 

In the word shown in this chart, rural students have made little more error than urban 
students and on the other hand there is not much difference between boys and girls. 


6.2.2.14 WORDS- STROKE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.17 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 




















































































6.2.2.15 WORD- HOUR 



RURAL URBAN BOYS GIRLS 


Graph No. 6.18 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.16 WORD- ENSURE 
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78.72 
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RURAL URBAN BOYS GIRLS 


Graph No. 6.19 


In the word shown in this chart, rural students have made little more error than 
urban students and on the other hand there is not much difference between boys 
and girls. 























































































6.2.2.17 WORD- PIONEERING 
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RURAL URBAN BOYS GIRLS 


Graph No. 6.20 


There is a great difference in the error made by rural and urban students in the word 
shown, and on the other hand a little difference has been found between boys and 
girls. 


6.2.2.18 WORD- FUTURE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.21 

In the word shown in this chart, rural students have made little more error than urban 
students and on the other hand there is not much difference between boys and girls. 

































































































6.2.2.19 WORD- MOMENT 



RURAL URBAN BOYS GIRLS 


Graph No. 6.22 

The word shown in the chart there is no difference in rural and urban students but in 
boys and girls difference can see about 10%. 


6.2.2.20 WORD- EMBARK 



RURAL URBAN BOYS GIRLS 


Graph No. 6.23 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 







































































































6.2.2.21 WORD- REGIME 



RURAL URBAN BOYS GIRLS 


Graph No. 6.24 

In the word shown in this chart, rural students have made little more error than 
urban students and on the other hand there is not much difference between boys 
and girls. 


6.2.2.22 WORD- ENTIRE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.25 

The given word has little difference between rural and urban students, but on the 
other hand, boys and girls have made equal errors. 













































































6.2.2.23 WORD- BILLION 



RURAL URBAN BOYS GIRLS 


Graph No. 6.26 

The given word has little difference between rural and urban students, but on the 
other hand, boys and girls have made equal errors. 


6.2.2.24 WORD- CITIZENS 



RURAL URBAN BOYS GIRLS 


Graph No. 6.27 

Among the errors of the word shown in the chart, the gap between rural and urban 
found to be around 20% and this same condition has happened in boys and girls too. 




















































































6.2.2.2 WORD- WITNESS 



RURAL URBAN BOYS GIRLS 


Graph No. 6.28 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.26 WORD- EVENT 



RURAL URBAN BOYS GIRLS 


Graph No. 6.29 

In the word shown in this chart, rural students have made little more error than 
urban students and on the other hand there is not much difference between boys 
and girls. 
















































































6.2.2.27 WORD- HISTORICAL 



RURAL URBAN BOYS GIRLS 


Graph No.6.30 

There is little difference between the mistakes made by the rural and urban students 
in the word shown, and the same is seen in almost the difference boys and girls. 


6.2.2.28 WORD- ECONOMIC 



RURAL URBAN BOYS GIRLS 


Graph No. 6.31 

There are equal errors in writing the word given in the chart by rural and urban 
students and on other hand boys and girls have found much difference. 




















































































6.2.2.29 WORD- BELIEVE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.32 

The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 


6.2.2.30 WORD- RESTRICTED 



RURAL URBAN BOYS GIRLS 


Graph No. 6.33 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 



























































































6.2.2.31 WORD- ECONOMY 

70 

60 

50 

40 

30 

20 

10 

0 

RURAL URBAN BOYS GIRLS 

Graph No. 6.34 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 

6.2.2.32 WORD- MOMENTOUS 

90 

85 

80 

75 

70 

65 

60 

RURAL URBAN BOYS GIRLS 

Graph No. 6.35 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 
















































































6.2.2.33 WORD- STAND 



RURAL URBAN BOYS GIRLS 


Graph No. 6.36 

There is a gap about 10% in rural and urban students in error of the given word and 
this is same in case of boys and girls students. 


6.2.2.34 WORD-TODAY 



RURAL URBAN BOYS GIRLS 


Graph No. 6.37 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 
























































































6.2.2.35 WORD- OCCASION 



RURAL URBAN BOYS GIRLS 


Graph No. 6.38 

There is great difference in the rural and urban students making mistakes in the 
given word, and in the boys and girls, the difference is somewhat less. 


6.2.2.36 WORD- TESTIMONY 



RURAL URBAN BOYS GIRLS 


Graph No. 39 

In the given word, the difference between rural and urban student is some extent but 
the difference between boys and girls is very high. 

































































































6.2.2.37 WORD- CONCEPT 



RURAL URBAN BOYS GIRLS 


Graph No. 6.40 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.38 WORD- CO-OPERATIVE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.41 

There is great difference in the rural and urban students making mistakes in the 
given word, and in the boys and girls, the difference is somewhat less. 








































































































6.2.2.39 WORD- FEDERALISM 



RURAL URBAN BOYS GIRLS 


Graph No. 6.42 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.40 WORD- DEMOCRACY 



RURAL URBAN BOYS GIRLS 


Graph No. 6.43 

In order to mislead the given word, both rural and urban students are equal and in 
boys and girls a little difference has been found. 
























































































6.2.2.41 WORD- HALLMARK 



RURAL URBAN BOYS GIRLS 


Graph No. 6.44 

The given word found a gap of about 20% in rural urban students and the same 
condition is with the boys and girls. 


6.2.2.42 WORD- POSSIBLE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.45 

The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 






























































































6.2.2.43 WORD- RELENTLESS 



RURAL URBAN BOYS GIRLS 

Graph No. 6.46 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and a little more errors have been made by boys and girls. 


6.2.2.44 WORD- EFFORTS 



RURAL URBAN BOYS GIRLS 


Graph No. 6.47 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, but in the case of boys and girl, there is a big difference between 
their errors. 





















































































6.2.2.45 WORD- DECADES 



Graph No. 6.48 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.46 WORD- SEVERAL 



RURAL URBAN BOYS GIRLS 


Graph No. 6.49 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and a little more errors have been made by boys and girls. 









































































Graph No. 6.50 


The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 


6.2.2.48 WORD- GUIDENCE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.51 

The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 


















































































6.2.2.49 WORD- VARIOUS 



RURAL URBAN BOYS GIRLS 


Graph No. 6.52 

The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 

6.2.2.50 WORD- DEVELOPED 



RURAL URBAN BOYS GIRLS 


Graph No. 6.53 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


















































































6.2.2.51 WORD- FRAMEWORK 



RURAL URBAN BOYS GIRLS 


Graph No. 6.54 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.52 WORD- OVERWHELMING 
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RURAL URBAN BOYS GIRLS 


Graph No. 6.55 


The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 




















































































6.2.2.53 WORD- SPARE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.56 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and the same condition is between boys and girls. 


6.2.2.54 WORD- VALUABLE 



RURAL URBAN BOYS GIRLS 


Graph No. 6.57 

In the word shown in the chart, there is a little difference in the error of rural and 
urban students, and a little more errors have been made by boys and girls. 

























































































6.2.2.55 WORD- AUSPICIOUS 


88 


86 


84 

82 


80 

78 

76 

RURAL URBAN BOYS GIRLS 


Graph No. 6.58 

The rural students have made more errors in writing this word than urban students. 
At Other side girls have made more errors in writing than boys. 

6.2.2.56 SIGN- 7 - 1 

91 
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84 
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82 
81 
80 

RURAL URBAN BOYS GIRLS 


Graph No. 6.59 

The rural and urban students have made almost identical mistakes in the using of 
the symbol shown in the chart, and similar condition has been found in boys and 
girls. 























































































6.2.2.57 SIGN- - 2 



The rural and urban students have made almost identical mistakes in the using of 
the symbol shown in the chart, and similar condition has been found in boys and 
girls. 


6.2.2.58 SIGN- ‘,’-3 



The rural and urban students have made almost identical mistakes in the using of 
the symbol shown in the chart, and similar condition has been found in boys and 
girls. 




















































































6.2.2.59 SIGN- 



RURAL URBAN BOYS GIRLS 


Graph No. 6.62 

The rural and urban students have made almost identical mistakes in the using of 
the symbol shown in the chart, and similar condition has been found in boys and 
girls. 


6.2.2.60 SIGN- V- 1 



RURAL URBAN BOYS GIRLS 


Graph No. 6.63 

The use of punctuation mark indicated in the chart has found a slight difference 
between the rural and urban students but in the section of boys and girls, girls have 
made more mistakes than girls. 






















































































6.2.2.61 SIGN- V- 2 



RURAL URBAN BOYS GIRLS 


Graph No. 6.64 

The use of punctuation mark indicated in the chart has found a slight difference 
between the rural and urban students but in the section of boys and girls, girls have 
made more mistakes than girls. 


6.2.2.62 SIGN- V- 3 



RURAL URBAN BOYS GIRLS 


Graph No. 6.65 

The use of punctuation mark indicated in the chart has found a big difference 
between the rural and urban students but in the section of boys and girls, there is no 
more difference. 




























































































6.2.2.63 SIGN- V- 4 



RURAL URBAN BOYS GIRLS 


Graph No. 6.66 

The use of punctuation mark indicated in the chart has found a big difference 
between the rural and urban students but in the section of boys and girls, there is no 
more difference. 


6.2.2.64 SIGN- V- 5 



RURAL URBAN BOYS GIRLS 


Graph No. 6.67 

The use of punctuation mark indicated in the chart has not found a big difference 
between the rural and urban students and in the section of boys and girls, there is no 
more difference. 














































































6.2.3 FINDINGS FROM THE PERCENTAGE ANALYSIS 

■ 30% students have made error in the word ‘PROCESS’. 

■ 24% students have made error in the word ‘NATION’. 

■ 30% students have made error in the word ‘BULIDING’. 

■ 48% students have made error in the word ‘OFTEN’. 

■ 42% students have made error in the word ‘ARRIVE’. 

■ 38% students have made error in the word ‘MOMENT’. 

■ 48% students have made error in the word ‘LEADS’. 


■ 

42% 

students 

have 

made 

error 

in 

the 

word 

‘BREAKING’. 

■ 

83% 

students 

have 

made 

error 

in 

the 

word 

‘JUNCTURE’. 

■ 

74% 

students 

have 

made 

error 

in 

the 

word 

‘OPPORTUNITIES’ 

■ 

77% 

students 

have 

made 

error 

in 

the 

word 

‘PLETHORA’. 

■ 

77% 

students 

have 

made 

error 

in 

the 

word 

‘ASPIRE’. 

■ 

67% 

students 

have 

made 

error 

in 

the 

word 

‘IMPLORING ’. 

■ 

57% 

students 

have 

made 

error 

in 

the 

word 

‘STROKE’. 

■ 

65% 

students 

have 

made 

error 

in 

the 

word 

HOUR ”. 

■ 

77% 

students 

have 

made 

error 

in 

the 

word 

‘ENSURE’. 

■ 

76% 

students 

have 

made 

error 

in 

the 

word 

‘PIONEERING’. 

■ 

36% 

students 

have 

made 

error 

in 

the 

word 

‘FUTURE’. 

■ 

40% 

students 

have 

made 

error 

in 

the 

word 

‘MOMENT ’. 

■ 

76% 

students 

have 

made 

error 

in 

the 

word 

‘EMBARK’. 

■ 

92% 

students 

have 

made 

error 

in 

the 

word 

‘REGIME’. 

■ 

50% 

students 

have 

made 

error 

in 

the 

word 

‘ENTIRE’. 

■ 

51% 

students 

have 

made 

error 

in 

the 

word 

‘BILLION’. 

■ 

50% 

students 

have 

made 

error 

in 

the 

word 

‘CITIZENS’. 

■ 

51% 

students 

have 

made 

error 

in 

the 

word 

‘WITNESS’. 

■ 

45% 

students 

have 

made 

error 

in 

the 

word 

‘EVENT’. 

■ 

31% 

students 

have 

made 

error 

in 

the 

word 

‘HISTORICAL’. 

■ 

43% 

students 

have 

made 

error 

in 

the 

word 

‘ECONOMIC’. 

■ 

52% 

students 

have 

made 

error 

in 

the 

word 

‘BELIEVE’. 

■ 

71% 

students 

have 

made 

error 

in 

the 

word 

‘RESTRICTED’. 

■ 

52% 

students 

have 

made 

error 

in 

the 

word 

‘ECONOMY’. 

■ 

77% 

students 

have 

made 

error 

in 

the 

word 

‘MOMENTOUS’. 

■ 

38% 

students 

have 

made 

error 

in 

the 

word 

‘STAND’. 

■ 

43% 

students 

have 

made 

error 

in 

the 

word 

‘TODAY’. 

■ 

86% 

students 

have 

made 

error 

in 

the 

word 

‘OCCASION1’. 

■ 

85% 

students 

have 

made 

error 

in 

the 

word 

‘OCCASION2’. 

■ 

79% 

students 

have 

made 

error 

in 

the 

word 

‘TESTIMONY’. 

■ 

42% 

students 

have 

made 

error 

in 

the 

word 

‘CONCEPT’. 

■ 

63% 

students 

have 

made 

error 

in 

the 

word 

‘CO-OPERATIVE’. 

■ 

68% 

students 

have 

made 

error 

in 

the 

word 

‘FEDERALISM’. 

■ 

48% 

students 

have 

made 

error 

in 

the 

word 

‘DEMOCRACY’. 

■ 

60% 

students 

have 

made 

error 

in 

the 

word 

‘HALLMARK’. 












■ 35% students have made error in the word ‘POSSIBLE’. 

■ 57% students have made error in the word ‘RELENTLESS’. 

■ 68% students have made error in the word ‘EFFORTS’. 

■ 74% students have made error in the word ‘DECADES’. 

■ 39%students have made error in the word ‘SEVERAL’ 

■ 77% students have made error in the word ‘STALWARTS ’. 

■ 55% students have made error in the word ‘GUIDENCE’. 

■ 50% students have made error in the word ‘VARIOUS’. 

■ 49% students have made error in the word ‘DEVELOPED’. 

■ 49% students have made error in the word ‘FRAMEWORK’. 

■ 82% students have made error in the word ‘OVERWHELMING’. 

■ 65% students have made error in the word ‘SPARE’. 

■ 55% students have made error in the word ‘VALUABLE’. 

■ 83% students have made error in the word ‘AUSPICIOUS’. 

■ 87% students have made error in the use of punctuation mark- 7 at the first 

time. 

■ 89% students have made error in the use of punctuation mark- 7 at the 
second time. 

■ 94% students have made error in the use of punctuation mark- 7 at the third 
time. 

■ 56% students have made error in the use of punctuation mark- 

■ 75% students have made error in the use of punctuation mark- at the first 
time. 

■ 24% students have made error in the use of punctuation mark- ‘.’ at the 
second time. 

■ 35% students have made error in the use of punctuation mark- ‘.’ at the third 
time. 

■ 21% students have made error in the use of punctuation mark- ‘.’ at the 
fourth time. 

■ 14% students have made error in the use of punctuation mark- V at the fifth 
time. 

■ Students have only 13% knowledge about punctuation mark- 

■ Students have only 43% knowledge about punctuation mark- ‘-’. 

■ Students have only 26% knowledge about punctuation mark- ‘.’. 

6.3 ANALYSIS- III STASTISTICAL/CR- test ANALYSIS 

The statistical analysis took major role in the analysis part. It proves the 
hypothesis and brings out the result of the study. The statistical analysis was made 
with help of Percentage, Mean, SD value and CR test. 











6.3.1 TESTING OF HYPOTHESIS 

6.3.1.1 HYPOTHESIS 1 

■ Null Hypothesis (H 0 ) 

There is no significant difference between the means of writing scores of male and 
female. 


CATAGO 

RY 

N 

MEA 

N 

SD 

CR-TEST 

VALUE 

DF 

CR 

TABLE 

VALUE 

LEVEL OF 
SIGNIFICA 
NCE 

RESULT 

BOY 

37 

35.72 

973 

18.05 

339 

.68 

82 

1.984 

0.05 

DIFFEREN 

CE IS NOT 
SIGNIFICA 

NT 

GIRLS 

47 

38.78 

723 

19.96 

838 


Table No. 6.5 


Test statistics for the hypothesisl (H^ 



Mean and SD of boys and girls student teachers related to writing skills 


Graph No. 6.68 



























INFERENCE 

CR-test is used to study if there is any difference in the proficiency in the 
writing skills of boys and girls student teachers. From the above table 6.5 and graph 
6.68, it is evident that the CR- value is .68, which is significant at 0.05 level with df 
82. It shows the mean scores of Male and female is not differ significantly. The mean 
score of boys is 35.72973 and of girls is 38.78723, difference between the scores is 
3.0575. It shows that the mean scores of overall writing skill of girls’ is not differ 
significantly from that of boys’. In this context, the null hypothesis that there is no 
significant difference in the mean scores of writing skill of boys and girls is accepted. 
It is evident from the above result that the writing skills of both boys and girls is 
equal. 

GENDER- WISE COMPARISION 

On the study of the entire dictation it was found that there is no special 
difference in the mistakes made by boys and girls. Gender wise comparative study 
received several results: On comparisons of boys and girls, it was known that girls 
made lesser mistake than boys at some aspects, if the use of punctuation is seen 
comparative study, both boys and girls made similar mistakes, while using certain 
words such as Billion and Believe, both boys and girls made almost identical 
mistakes. 

6.3.1.2 HYPOTHESIS 2 
■ Null Hypothesis (H 0 ) 

There is no significance difference between the mean score marks of the 
Medium of education in high school among the students performance in writing skills. 

Table No. 6.6 

Test statistics for the hypothesis2 (H 2 ) 


CATAG 

ORY 

N 

ME 

AN 

SD 

CR- 

TEST 

VALUE 

DF 

CR 

TABLE 

VALUE 

LEVEL 

OF 

SIGNIFI 

CANCE 

RESULT 

RURAL 

39 

40.74 

359 

17.66757 

1.45 

82 

1.984 

0.05 

DIFFEREN 

CE IS NOT 
SIGNIFICA 

NT 

URBAN 

45 

34.57 

778 

20.00737 


























Mean and SD of rural and urban student teachers related to writing skills 

Graph No. 6.69 

INFERENCE 

CR-test is used to study if there is any difference in the proficiency in writing 
skills among rural and urban students. From the table no. 6.6 and chart no.6.69, it is 
evident that the CR- VALUE is 1.45, which is significant at 0.05 level with df 82. It 
shows the mean scores of Rural and Urban is not differ significantly. The mean 
score of Rural students is 40.74359 and of the Urban students is 34.57778, 
difference between the scores is 6.16581 It shows that the mean scores of overall 
writing skill of Rural student teachers is not differ significantly from that of Urban 
student teachers. In this context, the null hypothesis that there is no significant 
difference in the mean scores of writing skill of Rural and Urban is accepted. It is 
evident from the above result that the writing skills of both Rural and Urban students 
is equal 

LOCALE- WISE COMPARISON 

On the study of the entire dictation it was found that there is no special 
difference in the mistakes made by rural and urban informants. Locale wise 
comparative study received several results: On comparisons of rural and urban 
informants, it was known that urban made lesser mistake than rural at some aspects, 
if the use of punctuation is seen comparative study, both rural and urban informants 
made similar mistakes, while using certain words such as Billion and Believe, both 
boys and girls made almost identical mistakes, there was a big part of poor students 
in writing skills. 













6.3.2 FINDINGS FROM THE STATISTICAL/CR- test 

■ In the case of HI, the CR calculative value is .68 and the CR table value is 
1.984. We can see CR calculative value is less than CR table value so the 
difference is not significant. In this condition the null hypothesis 1st is 
accepted. 

■ In the case of h2 the CR calculative value is 1.45 and the CR table value is 
1.984. We can see CR calculative value is less than CR table value so the 
difference is not significant. In this condition the null hypothesis 2nd is 
accepted. 

6.4 CONCLUSION 

This chapter deals with error analysis, percentage analysis and statistical 
analysis of the tests and proved that the students influence on various skills in 
writing. All the collected data evaluated and effective accurate results are executed. 
The major problems of the students are assessed. Findings of the analysis also 
carried out clearly. The chapter evaluated all kinds of errors in writing of under 
graduate students. Testing and evaluation takes major role in language teaching and 
learning. Teachers can conduct different kinds of test to know about the students 
skills in language. After test teachers will do the standard evaluation. Result will 
show the performance level of students. Evaluation is a systematic gathering of 
information for purposes of making decisions. It is the collection, analysis and 
interpretation about any aspects of a programme of education and training as part of 
a recognized process of judging its effectiveness. 
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CHAPTR VII 
CONCLUSION 

7.0 GENERAL 

This study entitled “Writing Skills Performance of Arts and Science College 
Informants: An Evaluation” has proved its objectives on the basis of the evidences. 
In this study, the role of variables has been identified on basis of an error free 
performance of the informants. In the concluding chapter, it shows the findings of 
the present study, in addition the hypothesis testing, and remedies of the problem 
encountered by the Under Graduate informants to test their English writing skills 
and present some direction for their future studies. The responses of the informants 
have been analyzed carefully at various levels, in connection with the structures of 
the English language, (morphology, syntax and semantics). The hypotheses have 
been worked out in the performance level of the informants while handling the 
writing skills. 

7.1 RESEARCH FINDINGS 

This study was conducted to the informants who are belonging to Arts, 
Science and Commerce of Coimbatore District. The view of the informants on the 
writing skill was also sought and analysed. Findings of the present study were 
summarized as follows. 

■ There were some words in the dictation which have been used more than 
twice or twice, and informants have been written correctly in one place but on 
the other place they have also written it wrong. 

■ None of the rural informants has written the word ‘regime’ correctly. 

■ There were some words- regime, occasion etc which were written wrongly by 

above 85% informants. 

■ Concept of pronunciation was not clear to informants. 

■ It was found that majority of the informants was good in reading, listening and 
speaking but not in writing skill. Informants specified some exercises are not 
given for writing. They necessitate more exercise for their improvement. 

■ On the study of the entire dictation it was found that there is no special 
difference in the mistakes made by boys and girls. Gender wise comparative 
study received several results: 

■ On comparisons of boys and girls, it was known that girls made lesser 
mistake than boys at some aspects. 

■ If the use of punctuation was seen comparative study, both boys and girls 
made similar mistakes. 

■ While using certain words such as Billion and Believe, both boys and girls 
made almost identical mistakes. 











■ Writing is the most important skill in the field of learning but the preference 
has given to the writing skill is very less in teacher training Colleges. 

■ On the study of the entire dictation it was found that there is no special 
difference in the mistakes made by rural and urban informants. On 
comparisons of rural and urban informants, it was known that urban made 
lesser mistake than rural at some aspects. 

■ If the use of punctuation is seen comparative study, both rural and urban 
informants made similar mistakes. 

■ While using certain words such as Billion and Believe, both boys and girls 
made almost identical mistakes. 

■ 100% of rural informants have made a mistake in writing the word- Regime. 

■ Informants face difficulty in writing because of the grammar. Because in other 
three skills learners need not aware of grammar. 

■ Informants are committing mistake in word formation. In word level, 
informants are making mistakes in verb, preposition, adverb and adjective. 

■ The learners have problem in spellings and handwriting. 

■ The learners were not aware of the rules of grammar and writing method of 
second language. 

■ There is no regular practice or habit of writing. 

■ Student Teachers faced so many problems in writing. 

■ Listening, Speaking, Reading will influence in their Writing. 

■ About 80% of the informants have problems in writing. 

■ 30% of the informants very poor in writing. 

7.2 SUGGESTION FOR IMPROVEMENTS IN WRITING SKILLS 

■ The difficult words / terms should be properly defined while introducing it. 
Words should be emphasized in the text so that they are retained in the minds 
of the learners. 

■ Difficulties while using the text book is found among the users. The teachers 
too support this view of the informants. They find it difficult to teach to a 
classroom of Tamil medium informants. The strength of such classes is also 
too large which adds up to the hardship of the teacher. 

■ To express yourself clearly, you need a good active vocabulary That’s not just 
being able to recognise lots of words - it means actually being able to use 
them correctly. Do this by learning new words with example sentences, not 
just word lists. 

■ You must know how to spell those words correctly. Incorrect spelling changes 
the meaning of your sentence. For example: ‘bare’ and ‘bear’ sound the same 
but ‘bare’ means naked and ‘bear’ is a large animal. Additionally, incorrect 
spelling makes it difficult for the reader to understand what you’ve written. 

■ Grammar is very important because it improves the quality of your writing. 
Always use the appropriate tense and remember to use punctuation. 
Punctuation is a great way to make your writing clear and fluent. 











■ The informants are frequently using the skill of writing for various purposes for 
both academic as well as private activities. So, use of this skill is very 
imperative. It should be developed well so/ enough care has to be spared by 
the informants on the linguistic aspects of writing skills. 

■ The informants must be encouraged to send emails on various matters to 
their friends through English language. 

■ The informants can be advised to write diary every day in order to document 
their daily events in a creative manner. 

■ The language oriented information like grammar check, or spell check, 
thesaurus, pronunciation etc. can be exploited by the informants for improving 
their language skill in general and writing skill in particular. 

■ Subject matter should be relevant, should have good language and style, an 
extensive glossary and well devised exercises. 

■ To avoid errors in writings, students should be practiced to write stories and 
the written items should be spotted by the teachers and than the reasons for 
the errors should be indicated to the students. Further, editing practice should 
also be given to the students. 

■ To prevent LI interference on L2 sentence, various sentence types of both LI 
and L2 should be differentiated and distinguished and that should be 
demarked to the students. The awareness about sentence types of both 
languages will automatically eliminate the errors in syntax. Thus, effort has to 
be taken to create syntactical awareness among the students. 

7.3 RECOMMENDATIONS: 

7.3.1 RECOMMENDATIONS FOR THE TEACHERS 

Teachers are in direct contact with the informants. They are responsible for 
the integration of each work and activity in the class. With the changes in the view of 
language teaching the teachers should change their role in the classroom. They are 
no more the ruler of class. They have to act as learning partners of the informants, 
and manage the class very tactfully so that learning takes place. Teachers play a 
critical role in supporting language development. Beyond teaching children to read 
and write in school, they need to help children learn and use aspects of language 
associated with the academic discourse of the various school subjects. They need to 
help them become more aware of how language functions in various modes of 
communication across the curriculum. They need to understand how language works 
well enough to select materials that will help expand their students' linguistic 
horizons and to plan instructional activities that give students opportunities to use the 
new forms and modes of expression to which they are being exposed. Teachers 
need to understand how to design the classroom language environment so as to 
optimize language and literacy learning and to avoid linguistic obstacles to content 
area learning 

For teaching in communication language classroom successfully, a teacher 
should ensure the following things: 











Teachers can also informally assess for correct use of language structures and 
academic vocabulary. If ELLs are having difficulty with phrases or vocabulary, 
the teacher will be able to offer guidance or further instruction to support 
language development. See the Hotlinks section for links to ideas on 
interactive learning activities. 

■ On the first hand, he / she must interpret what is intended in planning levels of 
the curriculum and be able to use communicate language materials and 
books effectively 

Teachers can work creatively to elicit background knowledge from students 
on content topics in order to increase comprehension of the material. This 
may be as simple as taking the time to do a "K/W/L" (Know, Want to Know, 
Learnt) chart, or as individualized as asking questions about the topic: "Has 
anyone ever visited the jungle? A jungle is like a rainforest. What do you see 
in a jungle?" Students can share their knowledge and see how it is connected 
to new academic information. He / She should address what the informants 
bring to the class - their exiting linguistic and communicative competence. 

■ He/ She should engage the informants in the leaning process and activate 
them. The informants should not be treated as empty receptacle of what 
teacher says. Rather they will be the most active participants in the 
classroom. 

■ While teaching, objectives of each lesson must be clear to the teacher. He / 
She should know what he / she are teaching to whom and why and in which 
circumstances they will be using it. 

■ Teacher is expected to come to the class with a pre-arranged plan and check 
before whether all the activities will prompt learning among the informants. 

■ While teaching, teacher should evaluate how far learning is taking place. After 
the completion of each lesson, he/she must measure the informants’ 
achievement and make necessary changes with the findings of each class in 
the plan of the classes to come. 

■ No one can learn a language if he/she does not use it. So, the teacher should 
create environment where informants will use English. In the class, he/she 
should use English. 

7.3.2 RECOMMENDATIONS FOR EDUCATIONAL BOARDS 

Just arranging public examinations and giving the informants certificates 
should not be the sole responsibility of education boards. In many cases, curriculum 
guidelines and syllabus specifications do not reach the teachers and informants, 
who, in fact, are the targeted beneficiaries of these. The education boards should 
investigate different schools and look in whether they have interpreted the curriculum 
and whether the teachers are teaching the informants in the same way as planners 
intended it. Of course teachers must not depend on the education boards in carrying 
out each jiggling act in their class. They must have a relatively free hand in designing 
their class lessons. For this to happen, they must be acquainted with the approach 
and methodology. 











7.3.3 RECOMMENDATIONS FOR THE STATE GOVERNMENT 

The state government may prepare the standard workbook for the Under 
Graduate learners to equip learner’s language skills. The government may insist all 
the Arts and Science colleges to follow the same syllabus in English. The special 
training should be given to the informants for improving language skills. The 
government also may consider the English marks for the employment of the 
informants. 

7.4 REMEDIAL MEASURE 

The following suggestions are made on the basis of the results of this study. 

■ Learning skill in the students should be done in a proper way, due to which 
there will no mistake in writing any word. 

The class room work should be more of practical. Question papers should 
be totally application oriented. Instead of asking the informants to concentrate 
on their gathering of information, they may be furnished with all details and 
asked to reframe and rewrite the exercise while presenting. Therefore, the 
syllabus, course material, class room methods and evaluation procedures are 
required a fresh look to make the informants become willing learners. 

■ Use of dictionary should be emphasized to enhance the language of the 
learner. This would increase the knowledge of the learners. 

■ Informants should avoid the wrong notion of the overgeneralization of the 
existing rules. For example, they have simply added to the verb for making 
past forms. For example they have written the wrong word ‘cuted’ in their 
writing. 

■ The teachers should correct each and every student’s writing and give 
valuable suggestions for the informants to eliminate error. 

■ The providing textbooks to the informants should be written by experts like 
supplementary readers, workbooks, handbooks audio-visual aids. 

■ The informants should be taught Language with appropriate illustrations, so 
that they can retain the basic rules and produce the correct sentences which 
are infinite in number. 

■ The informants should be trained to make use of dictionary and other 
materials to make reference for improving their standard of knowledge in the 
English Language. 

■ Teachers should make their informants to learn language with care by 
explaining the difficult points as many times as required. 

■ Teachers should spend a lot of time in giving practice over the difficult part 
and make the informants realize that they could achieve their goal if they work 
hard. 

■ Teachers can encourage and motivate informants to learn the language by 
presenting gifts to the informants who perform well in the target language, 
which will lead to a healthy competition. 











■ Seif learning work books should be given to the informants to develop their 
writing skills. 

■ The needs of the informants must be understood by the teachers. 

7.5 FURTHER RESEARCHS 

The following are some of the areas where further research can be carried 
out based on the results arrived at through the present study. 

■ there may be a deep and coherent study about punctuation mark. 

■ The concept of ‘e’ and ‘a’ is not very clear to the informants. In future there 
can be a detailed study about the use of vowels. 

■ The study focused mainly on writing skills. A fully fledged study based on all 
the four skills can be carried out by future researchers. 

■ The present research has pointed out only some punctuation marks and 
spelling. There are many aspects of writing to be evaluated. 

■ The present research has advocated some apt remedial measures to 
eliminate the problems encountered by the students in the process of learning 
English. Those remedies may be tried out in the field so as to understand 
viability of the remedies suggested in this study. 

■ The present study can be expanded on a wider scale by testing each aspect 
of the verbs and its types, forms and the knowledge of other grammatical 
categories in elaborate way. 

■ Negative and positive transfer between LI and L2 writing can be studied 
separately. Comparative studies can be made between the districts of Tamil 
Nadu with reference to communicative competence of Higher Secondary 
Informants in English Language. 

■ The problems or errors committed by the student teachers informants can be 
quantified following advanced statistics and thereby the quantum of problems 
or errors can be measured. 

■ The English competence of the present informants can be studied thoroughly 
in communicative approach. Similarly, the result of this study can be 
compared with that of other groups of informants. This comparison may reflect 
the uniqueness of the informants of Banda district. 

■ Provide easiest methods to teach writing to student teachers. 

■ Give more practice to improve writing skills for informants’ academic purpose. 

■ Vocabulary should be given importance while learning the L2 or Foreign 
Language because of the fact that all languages are built on the use of words. 

■ On the basis of the present study, some of the areas are identified in the 
same field for further study. 

■ LI influences on listening L2 and its impact on other skills of language i.e, 
speaking, reading and writing. This phenomenon can be studied further. 
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SUMMERY OF THE RESEARCH 
CHAPTER I 
INTRODUCTION 

1.0 INTRODUCTION 

Language occupies an important place in human life for communication. 
Language is the vehicle for social interaction. A human experience is shared through 
language. Children acquire mother-tongue or first language in their home situation. 
Children’s acquisition is like that of a natural learner. Every language is unique in 
certain ways. No language is absolutely sufficient to import knowledge in all 
branches of human life. So, learning an additional language or second language will 
definitely contribute more for the overall to human development. English is a widely 
spoken language in the world and functions as a link language. 

1.0.1 LANGUAGE 

Language, a system of conventional spoken, manual, or written symbols by 
means of which human , as member of a social group and participate in its culture, 
express themselves. The function of language include communication , the 
expression of identity , play , imaginative expression, and emotional release. 
According to Sapir (1921:10), “Language is primarily human and non-human 
instinctive method of communicating ideas, emotion and desires by means of a 
system of voluntarily produced symbols.” 

1.0.2 HISTORY OF ENGLISH LANGUAGE 

The history of the English language can be traced back to the arrival of three 
Germanic tribes to the British Isles during the 5th century AD Angels, Saxons and 
Jutes crossed the North Sea from what is called the present day Denmark and North 
Germany. The inhabitants of Britain previously spoke the Celtic language. The 
Angels were named from Engle, their land of origin. Their language is called ‘English’ 
from which the words ‘England’ and ‘English’ derived. During the next few centuries 
various dialects like Northumbrian, Mercian, and West Saxon and Kentish were 
developed. The old English (Anglo Saxon) borrowed words from Scandinavian 
languages, French and German words are added in the 10th century. Soon the 
language brought by the invaders began to change. Nouns had three genders - 
which were arbitrary, example: wheat was masculine; oats belong to feminine and 
corn the neutral gender. Old English had seven classes of strong verbs and three 
classes of weak verbs, but in pronunciation aspect it was simpler. After the many 
Scandinavian words were adopted they replaced old English words and added 
useful synonyms to the language such as craft and the skill, want and wish etc., the 


















most remarkable was the adoption of grammatical forms. By 14th century the dialect 
of London emerged as the standard dialect, which is today referred as Middle 
English, English began its inexorable rise in becoming the foremost language in the 
world. 

1.0.3 TEACHING AND LEARNING ENGLISH IN INDIA 

Among the languages used in India, English occupies a dignified but delicate 
position. English in India is used in various domains. It plays an important role in 
administration, education and mass media. It works as a link language within India 
and also in some foreign countries. English has been rightly described as a gateway 
of world culture. It is also described as the pipe-line for the stream of knowledge in 
all branches of learning. In India, there is no doubt that English has a good deal of its 
importance as a subject for school teaching. English in India is taught in different 
types of schools, and in various states, in a number of ways and circumstances. The 
importance of English and the demand for English is more in India, even though, the 
teaching of English in India at the college level is still fraught with a multitude of 
difficulties and obstacles. The lack of any significant changes in the English 
language curriculum, teaching methodology, the examination system and the 
persistence of the Herculean task of teaching English in very large classes are truly 
saddening. Their willingness to put sufficient effort in mastering English is 
undoubtedly rooted in their desire to succeed in the cut-throat competition in the job 
market, where many a successful career is strongly tied to the jobseekers’ 
proficiency in English. 


1.0.4 TEACHING AND LEARNING ENGLISH IN UTTAR PRADESH 

Today, in Uttar Pradesh , we come across a new generation of students in 
Higher Education who lack language competency and lack the confidence to express 
either in writing and speech. There are several reasons responsible for their lack of 
proficiency in writing skills. 

■ Uttar Pradesh is basically a Hindi dominated state. Hindi is the official and 
most widely spoken language in Uttar Pradesh. 

■ In government offices it is mandatory to use Hindi. 

■ English is used in the central government offices and offices of private 
companies only. 

■ Newspapers in Hindi are more popular than English news papers. 

■ Advertisements and hoardings are majorly in Hindi. However they are also in 
English at times. 

Shopkeepers, auto rickshaw drivers, grocers, hospital staff etc. speak and 
understand Hindi only. 

First language is the language which the child acquires first when the child learns to 
communicate with the people around. The language that is taught or used for the 












communication by one’s mother is the first language. The child feels most comfortable in 
using the language. This language is called the child's mother tongue from the time of 
nurturing. The child has an innate language acquiring device. The child first learns the 
language that is its native language without being taught in formal situation. This language is 
learnt spontaneously without much strain, since the urge for language in the infant stage is 
very strong. 

1.0.5 FIRST LANGUAGE ACQUISTION 

Second language acquisition stands in contrast to first language acquisition. It is learnt as 
one of their additional languages after he/she acquired his/her mother tongue. Second 
language acquisition has referred to all the aspects of the language. However, it is important 
to study that how an L2 learner acquires grammatical sub-systems of L2. Second language 
acquisition is sometimes contrasted with the second language learning on the assumption 
that these are different process. 

1.0.6 SECOND LANGUAGE ACQUISTION 

Second language is the language acquired by a person after having acquired the basic 
systems of first language. Second language acquisition takes place when the child is 
required to learn a new language, formally as a part of its education. Second language 
embraces both first and second language acquisition and the tutored acquisition. In the 
situation of second language learning, the first language functions as a medium of the 
instruction to the second language forms, rather than the tool for explanation of meaning of 
these forms. 

1.0.7 ENGLISH LANGUAGE TEACHING 

English language Teaching (ELT) focuses on various skills at various levels 
starting from school to collegiate level. Language has four skills viz., listening or 
understanding, speaking, reading and writing. Each skill should be given equal 
importance while teaching so that there is a balanced development in learning. 
However, certain skills have to be emphasized more at certain phases of learning 
depending upon the need of the individual learners. 

1.0.8 PROBLEMS IN ENGLISH LANGUAGE TEACHING 

Language is one of the wonderful gifts given by God to humanity. It is with 
the help of language that man is able to communicate and solve a number of his 
problems and has been able to make a lot of achievements in life. If there has been 
no language, it would have been difficult for man to communicate his views to fellow 
human beings. There would have come no educational activity into existence, there 
would have been no law making, no preaching, no lecturing and nothing like talking, 
singing, writing and exchanging views and there would have been no book. That is 
why it is very essential for every man to learn and use a language. 

1.0.9 TESTING AND EVALUATION IN ELT 

“Testing” is used more narrowly to denote the formal modes of assessment 
that are officially scheduled, with clearly delimited time on task and strict limitations 









on available guidance. The title of Hill and Parry’s edited volume 1994, From testing 
to assessment, proposes a shift away from formal examination and tests towards 
more and perhaps exclusive use of continuous assessment procedures. A related 
distinction in some people’s usage seems to be that “testing”, more than 
“assessment” evokes idea of the measurement or estimation of abilities, notions that 
are sometimes represented as unduly restrictive. In other point “assessment” as 
free of such associations either, even if the term lends itself well to indirect and 
convert form of testing. 

1.0.10 LANGUAGE SKILLS 

There are two kinds of language skills 

■ Receptive skills - Listening and Reading 

■ Productive skills - Speaking and Writing 

The two skills of listening and speaking develop fairly, rapidly and effortlessly 
in the course of acquiring the first language. But to communicate effectively in the 
written language, one needs mastery of the two skills of literacy namely reading and 
writing. Listening and reading skills are called Receptive skills, because when 
listening and reading the person is at the receiving end of the communication 
channel. Speaking and writing, on the other hand, are active or productive skills. 

1.0.11 TEACHING WRITING SKILL 

The four language skills LSRW have been neglected. This is the reason why 
students are weak in writing. In spite of learning English for several years, students’ 
remain lacking in the use of language; in normal communication both in spoken and 
written form. What is actually taught by the existing teaching approaches is the ability 
to compose correct sentences. Under the prevailing situations, the main aim is 
focused on preparing the students’ to appear for examinations. From the beginning 
teachers concentrate upon memorization. Students’ perform better only in the exams 
and are not able to write anything on their own with proper use of sentence and 
mechanics 

1.0.12 ENGLISH FOR STUDENT TEACHERS 

English considered the second most important language in our country after 
Hindi and along with Hindi, English is given the same importance. Student Teachers 
make their skills more effective virtual in the duration of teacher’s training. 

Diploma in Elimentary Education (D.EI.Ed.)- Training for the Un-trained in- 
service Teacher.... The Programme aims at enabling the target group to develop in 
them skills, competencies, attitudes, speaking and understanding to make teaching 
znd Learning more effective. English Language has been provided in the syllabus 

Bachelor of Education (B. Ed.)- is a graduate professional degree which 
prepares students for work as a teacher in schools. English is an optional subject in 
the syllabus. 











1.2 STATEMENT OF THE PROBLEM 

Writing is most important skill in educational setup. But the students come to know only at 
the time of examination. Notwithstanding the serious efforts have been taken in all quarters 
of the educational set-up, still there has been some bottlenecks in the road of learning 
writing. Some early studies reveal a bitter fact that the students studying in the Student 
teachers come across a number of writing problems which hurdle the language user to excel 
in their linguistic behaviour. 

1.3 AIMS AND OBJECTIVES OF THE STUDY 

The study also aims to focus on the linguistic features like morphology, syntax and 
semantics. The specific objectives of the present study are: 

■ To evaluate the proficiency student teachers in writing skills. 

■ To evaluate students performance in Vocabulary and Grammar. 

■ To identify the types of errors in students overall writing. 

■ To find the difficulties and problems of the students in written comprehension. 

■ To assess the socio-economic background of students and its influence on 
writing. 

■ To observe the present teaching, learning environment and suggests 
essential implications to enhance the writing skills. 

1.4 LIMITATION OF THE STUDY 

Limitation of samples and limitation of language skills has taken as 
follows.Bundelkhand University Affiliated Colleges are selected. 

■ Colleges located in Atarra are selected. 

■ B.Ed. and M. Ed. level are taken to consideration. 

■ In each College either B. Ed. or M. Ed. students were taken to collect data. 

■ Each college has different level of students are taken for this study. 

■ Only 84 students were taken for collecting the data. 

1.5 HYPOTHESES 

■ There is no significant difference between the means of writing scores of male 
and female. 

■ There is no significant difference between the means of writing scores of rural 
and urban students. 

1.6 SIGNIFICANCE OF THE STUDY 

This study is to evaluate the writing skills in English language achieved by 
the Training teachers colleges affiliated with Bundelkhand University. The study 
focuses on the problems of training teachers faced over the writing ability and to 











implement certain remedial measures to overcome the problems or hindrance 
encountered by students. 

CHAPTER II 

REVIEW OF THE LITERATURE 

A literature review is a body of text that aims to review the critical points of 
current knowledge and or methodological approaches on a particular topic. Review 
of literature is the first and foremost necessity for any researcher to complete the 
research study successfully with more accuracy. The chapter discusses the review 
of related literature in the area of writing skills among the training teachers. Literature 
review involves scanning the pages of any published literature like 
books,newspapers, magazines, websites, webpage, collection, papers, pamphlets 
and the like where one can find any reference to the same topic that has been 
selected. 

CHAPTER III 

WRITING SKILLS: AN OVERVIEW 

3.0 INTRODUCTION 

This chapter begins with a note on writing followed by the importance of 
writing, writing as a complex skill, nature of writing and its characteristics are stated 
followed by a discussion on different approach to writing and different kinds of 
writing. A brief note on teaching writing to ESL learners is also discussed. 

3.1 WRITING SKILL 

Writing is a visual representation of speech. In writing and speaking the 
language learner is engaged in communicating his ideas and feelings. In the case of 
speaking, a kind of give and take situation exists between the listener and the 
speaker. But, in the case of writing the message communicated is higher and to be 
effective. Writing is an act of forming letters or characters and artfully putting them 
together so as to express ideas; an essential component of any language learning. 

3.2 DEFINNING WRITINGS 

There are a number of scholars who have different views and thoughts on 
writing and writing skill. Some of the important scholars’ views on writing and writing 
skill are mentioned here for the better understanding of the writing skill. 

■ Writing must fulfil its purpose of communication. 

■ Writing relates conventionally to articulate speech (the systematic 
arrangement of significant vocal sounds) or electronic programming in such 
a way that communication is achieved. 











3.2.1 AIM OF WRITING 

Writing skill must be interpreted broadly as the ability to represent words by 
means of recorded signs. The aim may be restricted or extended to cover all of the 
following progressive abilities: 

■ Ability to transcribe correctly i.e. without errors and in neat characters. 

■ Ability to co-ordinate hand and ear i.e. to write down correctly (with regard to 
orthography and punctuation) and fairly rapidly whatever is heard within the 
range of the active vocabulary. 

■ Ability to use writing as a means of indicating the understanding of reading 
matter and in the application of grammatical forms. 

■ Ability to set out correctly a sequential series of ideas i.e. composition. 

■ High level translation. 

3.2.2 FUNCTIONS OF WRITING 

In any linguistic analysis a sharp distinction has got to be maintained 
between speech and writing, because written communication is distinct from the 
spoken one in spite of the fact that the relationships between speech and writing are 
close and intimate. Though the term language in linguistic context is reserved 
exclusively for spoken language, and speech is the linguists’ primary concern. 

3.2.3 PURPOSE OF WRITING 

The different purposes of writing may be 

■ to give information (for example articles, text-books, notices, brochures) 

■ to entertain (short stories, novels, drama) 

■ to persuade (advertisements) 

■ to give opinions (editorials, review) 

3.2.4 PROCESS OF WRITING 

The process of writing method is a valuable tool for any ESL teacher who 
wants to improve the writing of their students. Heald - Taylor (1986) describes his 
method, “Process of writing is an approach which encourages ESL youngsters to 
communicate their own written messages while simultaneously developing their 
literacy skills in speaking and reading rather than delaying involvement in the writing 
process, as advocated in the past, until students have perfected their abilities in 
handwriting, reading, phonetics, spelling, grammar and punctuation. In process 
writing the communication of the message is paramount and therefore the 
developing, but inaccurate, attempts at handwriting, spelling and grammar are 
accepted. These skills are further developed in individual and small group 
conference interviews”. 











3.2.5 SUB SKILLS IN WRITING 

The writing skills incorporate a number of sub skills. The sub skills are 
classified under 7 seven categories. 

According to Sobana, (2003:26) writing has the following types of sub skills. 

■ Mechanics - Handwriting, spelling and punctuation 

■ Organization - Vocabulary, Idioms 

■ Organization - Paragraphs, topic and support cohesion and unit 

■ Syntax - Sentence structure, sentence boundaries, stylings, etc. 

■ Grammar - Rules of verbs, agreement, articles, pronouns etc. 

■ Contents - Relevance, clarity, originality, logic etc. 

■ The writing process-getting ideas, getting started writing drafts, revising, etc. 

3.2.6 MICRO SKILLS IN WRITING 

Here are some of the micro-skills involved in writing. The writer needs to 
use the orthography correctly, including the script, and spelling and punctuation 
convention. One should use the correct forms of words. This may mean using forms 
that express the right tense, or case or gender and put words together in correct 
word order and make the main sentence constituents, such as subject, verb and 
object clear to the reader. The learner should make the main ideas distinct from 
supporting ideas or information and make the text coherent, so that other people can 
follow the development of the ideas. 

3.2.7 THE WRITING ABILITY 

The values of the writing ability are as follows: 

■ Writing is an ability, which enables the learner to represent words “by 
means of written sign”. 

■ Writing enables the pupil to take down notes, dictation etc. at later stage; it 
helps free expression of thoughts. 

■ Writing serves as a mental discipline because of the development of 
standards of correctness for written forms. 

■ Essay writing at present is regarded as the highest test of all “Language 
training” because of the value of writing ability or skill. 

3.3 IMPORTANCE OF WRITING 

Bacon (1989) rightly said, “Reading makes a full man, conference a 
ready man, and writing an exact man”. Writing is an important medium and it is 
used for different purposes. Writing performs many functions in a person’s day to 
day life in different areas like academic, official, media, social, cultural and personal 
settings. Communication is the medium of writing personal correspondence, 
telegrams, circulars, reports, memos, minutes of meetings, instructions, email 
messages, assessment reports, projects etc. knowledge of writing is important to 











access journals, magazines, books, bills, letters, etc. The need to learn to write in 
English for academic and occupational purposes is increasing. 

3.4 CHARACTERSTICS OF WRITING 

The following are the characteristics of a good piece of writing; 

Explanation 

Order 

Relevance 

Simplicity 

Completeness 

Accuracy 

3.5 APPROACHES TO TEACHING WRITING 

Writing is a motor mechanical skill. It is similar to the skill of learning to hold 
a pencil, but requires a conscious effort. In the mid 1970’s various approaches have 
developed in teaching writing skills. They are the control-to-free approach, the free 
writing approach, the paragraph pattern approach, the communicative approach and 
the grammar-syntax-organization approach. They are discussed below. 

3.5.1 THE CONTROLL- TO- FREE APPROACH 

3.5.2 THE FREE WRTING APPROACH 

3.5.3 THE PARAGRAPH PATERN APPROACH 

3.5.4 THE GRAMMAR- SYNTEX- ORGANIZATION APPROACH 

3.5.5 THE COMMUNICATIVE APPROACH 

3.5.6 THE PRODUCT APPROACH 

3.5.7 THE PROCESS APPROACH 

3.5.8 THE GENRE APPROACH 

3.6 KINDS OF WRITING 

The different kinds or types of writing are as follows: 

Descriptive 

Narrative 

Expository 

Argumentative 

Reflective 









Persuasive 

Imperative 

3.7 FORMS OF WRITING 

The different types of writing are letter writing, essay writing, summary 
writing, paragraph writing, journal writing, story writing and picture writing, etc. 

Summary Writing 

Essay Writing 

Paragraph Writing 

Journal Writing 

Poetry Writing 

Letter Writing 

Story Writing 

Picture Writing 

3.8 CNCLUSION 

Writing is the most important skill in language teaching. Writing is one of the 
major literary skills. Writing has to be taught to the students even though it is 
developed by individuals. In this chapter discussed more about writing skills, defining 
writing, aim of writing, functions of writing, purposes of writing, process of writing, 
sub-skills in writing, micro-skills in writing, writing ability, importance of writing, writing 
as a complex skill, characteristics of writing, approaches to teaching writing, kinds of 
writing, forms of writing, teaching writing in the ESL classroom, use of writing skills, 
problems in teaching and learning in writing. 

CHAPTER- IV 

TESTING AND EVALUATION 

4.0 INTRODUCTION 

Testing and evaluation of language skills and competencies are very 
important components of language teaching. Testing becomes an integral part of 
teaching because it provides significant information or inputs about the growth and 
achievement of learner’s difficulties, styles of learning, anxiety levels. Effective 
teaching and effective testing are two sides of the same coin. 

4.1 TESTING IN INDIA 

A first serious attempt to study the advantage and disadvantage of 
language testing in India was made during the first National Workshop cum Seminar 









organized by the Central Institute of Indian Languages, Mysore in 1972. Since then 
enough work has been done in this field by organizations like the Institute of 
Psychological and Educational Measurement, Allahabad, Central Institute of English 
and Foreign languages, Hyderabad, National Council of Educational Research and 
Training, New Delhi., Central Institute of Hindi at Agra and at C.I.I.L. Mysore. 

4.2 DISCUSSION ABOUT TESTING 

Within the last three decades there have been tremendous theoretical and 
methodological developments within the field of evaluation. Despite its progress, 
there are still many fundamental problems faced by this field as "unlike medicine, 
evaluation is not a discipline that has been developed by practicing professionals 
over thousands of years, so we are not yet at the stage where we have huge 
encyclopaedias that will walk us through any evaluation step-by-step", or provide a 
clear definition of what evaluation entails (Davidson, 2005). 

4.3 TYPES OF LANGUAGE TEST 

Tests are basically written as well as oral type. Written tests are the most 
popular testing tools in our schools all over the world while the oral tests have very 
little scope. 

Oral and written test 

Oral method 

4.4 DEFFINATION OF EVALUATION 

Evaluation is the comparison of actual (project) impacts against the agreed 
strategic plans. It looks at the original objectives, at what was accomplished, and 
how it was accomplished. 

“Evaluation may be declined as a systematic process of determining the extent to 
which educational objectives achieved by pupils.” 

4.5 PURPOSE OF EVALUATION 

The main purpose of a program evaluation can be to "determine the quality 
of a program by formulating a judgment" Stake and Schwandt (2006). An alternative 
view is that "projects, evaluators and other stakeholders (including funders) will all 
have potentially different ideas about how best to evaluate a project since each may 
have a different definition of ‘merit’. 

Clarifying the suffix of the evaluation, NCERT said that it is a process that evaluates: 

■ To what extent the prescribed educational values or objectives are being 
received. 

■ How effective are the learning experience given in the classroom. 

■ How well the teaching objectives are being met. 











4.6 STANDARDS IN TESTING EVALUATION 


Depending on the topic of interest, there are professional groups which look 
to the quality and rigor of the evaluation process. 

The Joint Committee on Standards for Educational Evaluation has 
developed standards for program, personnel, and student evaluation. The Joint 
Committee standards are broken into four sections: Utility, Feasibility, Propriety, and 
Accuracy. Various European institutions have also prepared their own standards, 
more or less related to those produced by the Joint Committee. They provide 
guidelines about basing value judgments on systematic inquiry, evaluator 
competence and integrity, respect for people, and regard for the general and public 
welfare. American Evaluation Association has created a set of Guiding Principles for 
evaluators. The order of these principles does not imply priority among them; priority 
will vary by situation and evaluator role. 

4.7 ROLE OF TESTING AND EVALUATION IN TEACHING 

The ‘testing and evaluation’ is an integral part of language teaching. In other 
words they are very closely related and interdependent activities. The absence of 
any one of these will have a bad effect on the other. They are like soul and body with 
each other. 

Teaching, also known as instruction, is an important factor to be used as text 
content for assessing educational programmers. Narrowly, it is defined as the act of 
instructing in an educational institution; broadly management by an instructor of the 
teaching, learning situations, including direct-interaction between the teachers and 
the learners; the pre-active decision making process of planning, designing, and 
preparing the materials for the teaching-learning conditions, and post-active 
redirection (evaluation, re-design, and dissemination). In most cases, it is used to the 
formal class room teaching, and also an object for ‘process evaluation’ as well as 
‘programme evaluation’. 

Language testing and evaluation 

Assessment and evaluation 

Assessment 

Formative assessment 

Summative assessment 

Evaluation 

4.8 DIFFERENCES BETWEEN TEST AND EXAMINATION 

When we are trying to make a distinction between test and examination, we 
can say that test and examinations are the widely used tools of evaluation. Actually a 
test is the activity itself and testing is a general term. 









Testing is a tool that provides systematic knowledge by ordering the behaviour of an 
individual or a group of individuals and Evaluation assumes a purpose or an idea of 
what is good or desirable from the stand point of the individual or society or both. 

4.8.1 WHAT IS A TEST? 

A Test has been defined as a “measuring device” a procedure for critical 
evaluation, a means of determining the presence quality or truth of something: for 
example, a trial: a test of one’s eyesight. We can also say “a test, in plain words, is a 
method of measuring a person’s ability or knowledge in a given domain”. Here the 
definition captures the essential components of the test. Below, we can elaborate the 
definition that: 

A test is the first method. As Brown (2001) points out that “a test is a set of 
techniques, procedures, and items that constitute an instrument of some sort”. 

4.8.2 DESIGNING OF THE TEST 

Now with the discussion of various kinds of tests some questions arise in our 
mind that how to ascertain if a test is a “good” test? Is it administrable within given 
constraints? Is it dependable? Does it accurately measure? So, if a test is a good 
enough then it should be able to provide answers of the above questions. A test 
must have certain qualities to be considered ‘good’. Now what are the qualities of a 
good test? According to many scholars, a good test must fulfill, at least, the following 
criteria. Further, these yardsticks are applicable to all tests in general. 

4.9 THE CHARACTERSTICS OF TESTS 

Testing is an essential part of almost every educational system. It occupies 
an important position in language teaching program. The basic purpose is to 
calculate the knowledge or ability of a person, the evaluation or assessment is made 
for various purposes. Therefore, we can say that language tests are designed for 
various purposes, which helps in making decisions about possible course of action, 
keeping in view the purposes, the tests may be characterized into: 

Proficiency tests 

Progress or achievement test 

Prognostic/ aptitude test 

Placement test 

Diagnostic tests 

4.10 TESTING AND EVALUATION IN ENGLISH LANGUAGE TEACHING 

English Language Teaching becomes sound and meaningful when they 
take into account the prevailing theories of communication. The understanding of 
communication implicitly and explicitly influences our teaching learning programme. 
It is therefore worthwhile to examine the various aspects of English Language 









Teaching in the light of new insights into communication theories to assess how far 
the students are theoretically sound and to make necessary changes in the existing 
programmes to make them more effective 

.4.11 WRITING SKILLS FOR EVALUATION 

Writing skills has taken into the consideration for the evaluation. Writing skills 
can be evaluated with more accuracy compared with other skills. As the testing of 
oral abilities is often complex and time consuming, attempts are sometimes made to 
produce highly indirect tests, such as paper and pencil responses to “what would you 
say in the following situations?” to estimate oral proficiency. Suppose that such 
attempts extend to an entire examination, as opposed to just one class activity 
among many; it then becomes essential to validate such an approach to testing. 

■ WRITING SKILLS TESTED 

■ Use of capital letters 

■ Spelling of the Word 

■ Sentence meaning 

■ Punctuation marks 

4.12 CONCLUSION 

This chapter clearly described about language testing and evaluation and 
specifically explained about testing in writing. In writing morphological, syntactical 
and semantic levels are discussed more. The chapter evaluated all kinds of errors in 
writing of under graduate students. Testing and evaluation takes major role in 
language teaching and learning. Teachers can conduct different kinds of tests to 
know about the students skills in language. 

CHAPTER V 

METHODOLOGY AND DATA COLLECTION 

5.0 INTRODUCTION 

This chapter presents the methodology adopted for the study. In the words 
of T.H.Hill it is the heart and Soul of the research plan. It will be appropriate to quote 
here the saying that is very often repeated, a problem well formulated is a problem 
half solved. Thus for a well specified problem, its solution depends upon its 
systematic procedure, the selection of suitable instruments and the proper 
administrative are of vital importance for successful research. Methodology refers to 
the theoretical analysis of the methods appropriate to a field of study or to the body 
of methods and principles particular to a branch of knowledge. 

5.1 DISCRIPTIVE RESEARCH METHOD 

Descriptive research methodology adopted for this study. Descriptive 
method also called statistical research. The main goal of this type of research is to 
describe the data and characteristics about what is being studied. The idea behind 











this type is to study frequencies, averages and other statistical calculations. 
Descriptive research is mainly done when a researcher wants to gain a better 
understanding of the topic. Descriptive research is used to obtain information 
concerning the current status of the phenomena to describe “what exist” with respect 
to variables in condition in a situation. Descriptive research methodology has 
following features with it. 

■ Preparation of tool 

■ Selection of informants 

■ Data collection 

■ Analysis of Data 

■ Evaluation of Data 

5.2 RESEARCHES METHOD ADOPTED 

The present research also adopted from some of the research methods for 
different purposes. So the research adopted for the study has given below. 

5.2.1 Survey Method 

Survey research obtains answers from a large sample of the population in 
order to describe some characteristics of the population. An example would be a 
study of English as second language informants’ who frequent their campus learning 
resource centre or writing lab to find out what aspects of writing they most frequently 
requested to help with. 

5.2.2 DICTATION METHOD 

Dictation has been used to collect data from the informants, regarding their 
performance on writing and a test was administered to test their performance in 
various competencies. The informants’ dictation sheet are used in the research. 

5.3 RESEARCH PROCEDURE ADOPTED 

The key aspects in any research study are the research procedure that is 
used to set up the study. Selection of appropriate research is the crux in any 
research. Barbara Kroll (2003) stated a set of five categories of research procedures 
typically used in research on writing as given below. The research brings out the 
quantitative and qualitative analysis. Because some viewpoints cannot be explained 
in quantitative and some cannot be explained in qualitative. 

5.3.1 QUANTITATIVE ANALYSIS 

Quantitative research refers to the systematic empirical investigation of 
social phenomena via statistical, mathematical or computational techniques. The 
objective of quantitative research is to develop and employ mathematical models, 
theories and/or hypotheses pertaining to phenomena. The following viewpoints 
analysed based on quantitative analysis. 











■ Informants performance level 

■ Informants error level 

■ Informants socio- economic background 

■ Informants assessment 

5.3.2 QUALITATIVE ANALYSIS 

Qualitative research is a method of inquiry employed in many different 
academic disciplines, traditionally in the social sciences, but also in market research 
and further contexts. Qualitative researchers aim to gather an in-depth 
understanding of human behaviour and the reasons that govern such behaviour. 

Informants view on writing 

■ Motivational factors 

■ Environmental implication 

5.4 RESEARCH TOOLS 

The selection of suitable tools is great importance in a successful research. 
By keeping various objectives of the study in mind, following tools were developed 
by the investigator. The dictation sheet is the most flexible tool in collecting both 
qualitative and quantitative information. 

■ Informants’ Dictation Sheet 

Informants’ dictation was prepared. The dictation was prepared mostly based 
on the grammatical and spelling level. 

DICTATION 

Dictation was the text form of the speech delivered by our honourable Prime 
Minister Mr. Narendra Damodar Das Modi ji on Tax. 

5.5 SAMPLE FOR THR STUDY 

The samples are miniature representation of selected form a larger group or 
aggregate. The sample provides a specimen picture of a larger whole. 

Sampling Technique 

There are several sampling methods adopted in research process. A 
sampling technique is the name or other identification of the specific process by 
which the entities of the sample have been selected. The method used for the 
drawing a sample is significant to arrive at dependable conclusion. 

Purposive selection Sampling Method 

Manually Stratified Random Sampling Method adopted for the selection of the 
college. Out of 77 colleges 3 colleges were selected for our study. The list of 
the colleges has given bellow. 

5.6 VARIABLES USED IN THE STUDY 











One important feature that distinguishes experimental research from 
correlational research is that instead of simply measuring two variables, the 
researcher manipulates one of them. This means that the experimenter actually 
changes the value of that variable in a systematic way. This variable, which is called 
the independent variable, is the one that the researcher believes is the cause. The 
other variable, which the researcher believes is the effect, is called the dependent 
variable. For example, one could do a co relational study on the relationship between 
noise level and concentration by going to a variety of places, measuring the noise 
levels there, and giving people a task that requires concentration. 

5.6.1 DEPENDENT VARIABLES 

■ Writing skills 

5.6.2 INDEPENDENT VARIABLES 

■ Gender 

■ School Education 

■ Rural Urban 

5.7 DATA USED IN THE STUDY 

The researcher collect primary data during the course of doing experiments 
in an experimental research but in case researcher do research of the descriptive 
type and perform surveys, whether sample surveys or census surveys, then 
researcher can obtain primary data either through observation or through direct 
communication with respondents in one form or another or through personal 
interviews. This, in other words, means that there are several methods of collecting 
primary data, particularly in surveys and descriptive researches. 

5.7.1 PRIMORY DATA 

■ Dictation Sheet 

■ Observation 

5.7.2 SECONDRY DATA 

■ Dissertations 

■ Research Theses 

5.8 TEST APPLIED 

A dictation test conducted to the informants. Only 84 informants were 
selected for test from different colleges. Before conduct the test the researcher gives 
all the instructions about the test and informants’ dictation sheet was filled with 
speech. 15 minutes has given to the informants to fill the dictation sheet. Test was 
conducted for 84 informants. The test speech gives the social background of the 
informants related to medium of education, mother tongue, parental education, area 
of living, and annual income of family. 











5.10 CONCLUSION 

The chapter mainly focuses on the methods and methodology adopted in 
this research. Further it explains briefly about the research methods, quantitative and 
qualitative methods, research design, sampling method, tool preparation, pilot study, 
standardisation of test, research tools, experiment adopted for the study. The 
chapter also deals with all other important aspects of research like methodology and 
need of the methodology, pilot study, selection of informants, variables and 
construction of the questionnaire. 

CHAPTER VI 

ANALYSIS AND INTERPRATATION 

INTRODUCTION 

Analysis of the collected data is a vital component of any research work. 
Analysis of data means studying the organised material in order to discover inherent 
facts. Lokesh Koul (2001) suggests three helpful modes on analyzing the gathered 
data, as below 

■ To think in terms of significance tables that the data permit. 

■ To examine carefully the statement of the problem the earlier analysis and 
to study from the data and think about the problem in layman’s teams, or to 
actually discuss that problem with others. 

■ To analysis the data making various statistical calculations. 

■ The techniques for analyzing the process differ depending on what the main 
Focus of research is. The analyzing technique adopted in this research is 
Percentage, CR Test. 

CHAPTR VII 
CONCLUSION 

7.0 GENERAL 

This study entitled “Writing Skills Performance of Arts and Science College 
Informants: An Evaluation” has proved its objectives on the basis of the evidences. 
In this study, the role of variables has been identified on basis of an error free 
performance of the informants. In the concluding chapter, it shows the findings of 
the present study, in addition the hypothesis testing, and remedies of the problem 
encountered by the Under Graduate informants to test their English writing skills 
and present some direction for their future studies. The responses of the informants 
have been analyzed carefully at various levels, in connection with the structures of 
the English language, (morphology, syntax and semantics). The hypotheses have 
been worked out in the performance level of the informants while handling the 
writing skills. 











7.1 RESEARCH FINDINGS 

This study was conducted to the informants who are belonging to Arts, 
Science and Commerce of Coimbatore District. The view of the informants on the 
writing skill was also sought and analysed. Findings of the present study were 
summarized as follows. Both of the hypothesis were accepted. 

■ There were some words in the dictation which have been used more than 
twice or twice, and informants have been written correctly in one place but on 
the other side they have also written it wrong. 

■ None of the rural informants has written the word ‘regime’ correctly. 

■ There were some words- regime, occasion etc which were written wrongly by 

above 85% informants. 

■ Concept of pronunciation is not clear to informants. 

■ On the study of the entire dictation it was found that there is no special 
difference in the mistakes made by boys and girls. Gender wise comparative 
study received several results: 

■ On comparisons of boys and girls, it was known that girls made lesser 
mistake than boys at some aspects. 

■ On comparisons of rural and urban informants, it was known that urban made 
lesser mistake than rural at some aspects. 

7.2 SUGGESTION FOR IMPROVEMENTS IN WRITING SKILLS 

■ The difficult words / terms should be properly defined while introducing it. 
Words should be emphasized in the text so that they are retained in the minds 
of the learners. 

■ Difficulties while using the text book is found among the users. The teachers 
too support this view of the informants. They find it difficult to teach to a 
classroom of Tamil medium informants. The strength of such classes is also 
too large which adds up to the hardship of the teacher. 

■ To express yourself clearly, you need a good active vocabulary That’s not just 
being able to recognise lots of words - it means actually being able to use 
them correctly. Do this by learning new words with example sentences, not 
just word lists. 

7.3 RECOMMENDATIONS: 

7.3.1 RECOMMENDATIONS FOR THE TEACHERS 

Teachers are in direct contact with the informants. They are responsible for 
the integration of each work and activity in the class. With the changes in the view of 
language teaching the teachers should change their role in the classroom. They are 
no more the ruler of class. They have to act as learning partners of the informants, 
and manage the class very tactfully so that learning takes place. For teaching in 











communication language classroom successfully, a teacher should ensure the 
following things: 

■ On the first hand, he / she must interpret what is intended in planning levels of 
the curriculum and be able to use communicate language materials and 
books effectively 

■ He / She should address what the informants bring to the class - their exiting 
linguistic and communicative competence. 

■ He/ She should engage the informants in the leaning process and activate 
them. The informants should not be treated as empty receptacle of what 
teacher says. Rather they will be the most active participants in the 
classroom. 

■ While teaching, objectives of each lesson must be clear to the teacher. He / 
She should know what he / she are teaching to whom and why and in which 
circumstances they will be using it. 

■ Teacher is expected to come to the class with a pre-arranged plan and check 
before whether all the activities will prompt learning among the informants. 

7.3.2 RECOMMENDATIONS FOR EDUCATIONAL BOARDS 

Just arranging public examinations and giving the informants certificates 
should not be the sole responsibility of education boards. In many cases, curriculum 
guidelines and syllabus specifications do not reach the teachers and informants, 
who, in fact, are the targeted beneficiaries of these. 

7.3.3 RECOMMENDATIONS FOR THE STATE GOVERNMENT 

The state government may prepare the standard workbook for the Under 
Graduate learners to equip learner’s language skills. The government may insist all 
the Arts and Science colleges to follow the same syllabus in English. The special 
training should be given to the informants for improving language skills. 

7.4 REMEDIAL MEASURE 

The following suggestions are made on the basis of the results of this study. 

■ Teacher should more emphasis on the writing practise of the imformants. 

■ Use of dictionary should be emphasized to enhance the language of the 
learner. This would increase the knowledge of the learners. 

■ The informants want their English teachers to be the facilitators and trainers 
in the class room is a clear indication of the existing need to rethink the roles 
of English teachers at Arts and Science Colleges and a sign that teachers 
have to change in tune with the demands of the modern rapidly transforming 
world. 

■ The needs of the informants must be understood by the teachers. 











7.5 FURTHER RESEARCHS 

The following are some of the areas where further research can be carried 
out based on the results arrived at through the present study. 

■ The study focused mainly on writing skills. A fully fledged study based on all 
the four skills can be carried out by future researchers. 

■ The present study can be expanded on a wider range by testing the validity in 
terms of informants’ requirements, the teaching methodologies in practice, 
and the teachers’ attitude to English language teaching, the modern trend of 
examination system and its validity and usefulness. Hence, there is large 
scope for future researchers in the area of ELT in Indian context. 

■ The present study can be expanded on a wider scale by testing each aspect 
of the verbs and its types, forms and the knowledge of other grammatical 
categories in elaborate way. 
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Map of the Banda district 
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APPENDIX- 2 


List of teachers training colleges (Banda district) 

S. NO. NAME OF THE COLLEGE 

1 ATARRA P.G. COLLEGE, ATARRA, BANDA 

2 PT. JAWAHAR LAL NEHRU MAHAVIDYALAYA, BANDA 

3 RAJKIYA MAHILA SNATAKOTTAR MAHAVIDYALAYA, BANDA 

4 GOVT. MODEL COLLEGE, PIPAHARI, TINDWARI, BANDA 

5 GOVERNMENT AYURVEDIC COLLEGE AND HOSPITAL,ATARRA, BANDA 

6 BALA Jl MAHARAJ MAHAVIDYALAYA, KAPTIHA KALAN, BANDA 

7 DR. B.R. AMBEDKAR DEGREE COLLEGE, LADAKA PURWA, BANDA 

8 DR. B.R. AMBEDKAR LAW DEGREE COLLEGE, GIRWAN, BANDA 

9 EKALAVYA MAHAVIDYALAYA, DUREDI ROAD, BANDA 

10 GULAB RANI MAHAVIDYALAYA, BADAUSA, BANDA 

11 LATE GAYA PARASAD MAHAVIDYALAYA, BHABHUVA, BANDA 

12 LATE KAMRUDDIN MEMORIAL DEGREE COLLEGE, AKBARPUR, SYONDHA, 
BANDA 

13 LATE. KAMTA PRASAD SHASTRI MAHAVIDYALAYA, BADAUSA, BANDA 

14 MAHARSHI GAUTAM BUDDH MAHILA MAHAVIDYALAYA, BABERU, BANDA 

15 PT. KEDARNATH RAJARAM MAHAVIDYALAYA, KAMASIN, BANDA 

16 RAJADEVI DEGREE COLLEGE, BANDA 

17 RAJEEV GANDHI D.A.V. DEGREE COLLEGE, BANDA 

18 SHIV DARSHAN MAHAVIDYALAYA, TINDWARI, KALYANPUR, BANDA 

19 SITA RAM SAMARPAN MAHAVIDYALAYA, NARAINI, BANDA 

20 SUKDEV SINGH LAV KUSH DEGREE COLLEGE, BABERU, BANDA 

21 SW PRAHLAD SINGH SMARAK MAHAVIDYALAYA, GAURI KALA, JASPURA, 
BANDA 

22 ZILA PARISHAD AGRICULTURE COLLEGE, BANDA 

23 BHAGWATI PRASAD MAHAVIDYALAYA, TOLAKALAN, BABERU, BANDA 

24 RAMESHWAR PRASAD LAW COLLEGE, PACHNEHI, BANDA 

25 PARWATI MAHILA MAHAVIDYALAY, BARUA SYODHA, NARAINI, BANDA 













26 


DR B. R. AMBEDKAR MAHAVIDALAY (BED), GIRWAN, BANDA 

27 R. S. SADGURU MAHAVIDYALAYA, JABARAPUR, BANDA 

28 SHIVMOHAN SINGH RAMAUTAR MAHAVIDYALAYA MURVAL, BANDA 

29 EKLAVYA VIDHI MAHAVIDHYALAYA, MAHOBA ROAD, BANDA 

30 SARFARAZ DEGREE COLLEGE, KORRAHI, BANDA 

30 SW SHREE CHANDRA SHEKHAR PANDEY 

31 MAHAVIDYALAYA, ATARA, BANDA 

32 SADHURAM LAXMI DEVI DEGREE COLLEGE GHURI BISANDA, BANDA 

33 RAJKUMAR SINGH MAHAVIDHYALAYA ARTHARA BABERU, BANDA 

34 MADHAV MAHAVIDYALAYA, ATARRA, BANDA 

35 LATE SHRI GAJPAL SINGH PATEL MAHAVIDYALAYA BADAGAON BABERU, 
BANDA 

36 MAHARSHI DAYANAND DEGREE COLLEGE, PALRA, BANDA 

37 RAGHUNATH PRASAD DEGREE COLLEGE, TERAHI MAFI, BANDA 

38 DR RAM MANOHAR LOHIYA MAHAVIDYALAYA, KARTAL, BANDA 

39 RAMSEWAK SHIVHARE INSTITUTE OF LAW, PACHNEHI, BANDA 

40 RAM SEWAK SHIVHARE INSTITUTE OF EDUCATION AND TECHNOLOGY, 
PACHNEHI, BANDA 

41 ROHAN SINGH SHIKSHAN PRASHIKSHAN SANSTHAN LUKTARA, BANDA 

42 R N INSTITUTE OF ADVANCE STUDIES, GANCHHA ROAD, BANDA 

43 PRO DEENANATH PANDEY SHIKSHA EVAN PRASHIKSHAN 

44 MAHAVIDYALAYA BADAUSA BANDA 

45 RAM AUTAR SINGH COLLEGE OF EDUCATION, GUJENI BANDA 

46 SGLM INSTITUTE OF BTC, BADAUSA, BANDA 
DASHARATH MAHAVIDYALAY.BAHERI, BANDA 

47 BHAGWAT PRASAD MEMORIAL MAHILA MAHAVIDHYLYA ATARRA, BANDA 

48 SARDAR VALLABH BHAI PATEL MAHAVIDYALAYA, HARIPUR, NARAINI, BANDA 

49 PT RAM KRIPAL DIXIT DEGREE COLLEGE, REUNA, BANDA 
BUTUBAI MAHAVIDDYALAYA ATARRA, REUNA, BANDA 

50 RAMESHWAR PRASAD COLLEGE PACHNEHI, BANDA 

51 GURUDEV HARDEV MAHAVIDYALAYA, PAILANI, BANDA 

52 SW BADELALA GUPT MAHAVIDYALAYA, KAIRY, BANDA 

53 SUNRISE MAHAVIDYALAYA, BABERU, BANDA 

54 PANDIT RAMSWAROOP UPADHYAY MAHAVIDYALAYA HUSENPURKALA, 
BANDA 

PT KRISHNA DUTT SHUKLA MAHAVIDYALAYA BISANDA , BANDA 


55 









56 LOKHIT MAHAVIDYALAYA GUREH, BANDA 

57 SHREE MATI KALAVATI DEVI PRATHVI PAL SINGH MAHILA 

58 MAHAVIDYALAYA, KAMASIN, BANDA 

59 S G L M MAHILA MAHAVIDYALAYA, BADAUSA, BANDA 

60 SWAMI VIVEKANAND MAHAVIDYALAYA, GUREH, BANDA 

61 SRI HARDAYAL MAHILA MAHA VIDYALAYA, ATRAHAT, BANDA 

62 SANT KRIPAL SINGH INSTITUTE OF LAW, BANDA 

63 SHRI RAMPRATAP DIXIT DEGREE COLLEGE, SONRAHI, TINDWARI, BANDA 

64 JAI BUNDELKHAND MAHAVEER MAHAVIDYALAYA KHOHI BANDA, BANDA 

65 RAM AUTAR BHAGIRATHI MAHAVIDYALAYA CHAUSAND, BANDA, BANDA 

66 CHANDRA SHEKHAR PANDEY VIDHI MAHAVIDYALAY NAI SADAK, ATARRA 

BANDA, BANDA 

67 SHRI MANNOOLAL SANSKRIT MAHAVIDYALAYA, ATARRA, 

BANDA 
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Preliminary dictation sample 


A story can change your life 


A story can change your life | Dhvanit 
Thaker | TEDxNHLMMC 

995,666 views 


19K 


626 


Share 


Q 

Download 


Save 


* TEDx Talks 

20,060,229 subscribers 


SUBSCRIBE 


Published on Jul 1 2, 201 8 


Dhawnit Thakker, the voice of Gujarat, a radio Jockey 
at Radio Mirchi shares the fact that one must 
struggle to experience growth. He tells us about how 
he wanted to be the manager of his life and radio 
happened just by fluke. In moments of confusion, it 
was an idea of struggle that helped him choose his 
path. 
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Final dictation 


“In the process of nation building, we often arrive at a moment which leads us 

to a path breaking juncture and opens up a plethora of opportunities imploring us to 

aspire for new dreams. At the stroke of the midnight hour today, together we shall 

ensure a pioneering future of the Nation. Within a few moments from now, our nation 

will embark upon a new economic regime. The entire 1.25 billion citizens of the 

country are a witness to this historical event. I do not believe that this process of 

GST is restricted to the scope of economy only. This momentous occasion stands 

today as a testimony to the concept of Co-operative Federalism in Indian 

Democracy. This hallmark day was possible due to the relentless efforts put in over 

decades by several stalwarts under whose guidance various teams developed this 

GST frame work It is overwhelming to see you all spare your valuable time to attend 

this auspicious occasion.” 
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PM Narendra Modi said benefits of GST will 
positively ensure it to be "Good and Simple 
Tax" 
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Researcher’s visit photos 


Atarra P.G. College 
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Atarra P.G. College 



Atarra P.G. College 
























Shri Mannulal Sanskrit Mahavidyalaya 


Chandra Shekhar Pandey Degree College 
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Detailed scoring sheet (ms- excel) 

DETAILED SCORING SHEET (MS- EXCEL) 












APPENDIX- 7 

Index of additional appendix 



S. No. Title Page No. 


01 

Boys of Shri Mannulal 

Sanskrit Mahavidyalaya, 

Atarra.Boys/Girls 

1-09 

02 

Girls of Shri Mannulal 

Sanskrit Mahavidyalaya, 

Atarra.Boys/Girls 

10-34 

03 

Boys of of Atarra P.G. 

College, Atarra. 

35-52 

04 

Girls of Atarra P.G. College Atarra 

53-62 

05 

Boys of Chandra 

Shekhar Panday 

Mahavidyalaya, Atarra 

63-71 

06 

Girls of Chandra 

Shekhar Panday 

Mahavidyalaya, Atarra 

72-84 
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Definition of technical terms 

LI- First Language/Native Language/Local Language 

Every developmental^ healthy human being has a first language. Often (but not 
always) this is the language that was learned during childhood-before puberty-and is 
the language that is most used and most comfortable for a given person. 


L2- A second Language, a Language that is not the native Language 

An L2 is a second language, a foreign language, a target language. 


INFORMANTS- Student teachers 


ELT- ELT is the teaching of English to people whose first language is not English. 
ELT is an abbreviation for English Language Teaching. 


"K/W/L" - (Know, Want to Know, Learnt) 

A KWL table, or chart is a graphical organizer designed to help in learning. The 
letters KWL are an acronym, for what students, in the course of lesson, already 
know, and ultimately learn. 


ESL- English as a Second Language 

ESL is a common abbreviation used in schools and it stands for “English as a 
Second Language”. School will often use the term ESL when describing the 
programs that educate students who are not native English speakers and for 
describing the ‘ESL students’ themselves. 
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Photos of news and articles 


Better writing 
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Researcher’s profile 


NAME: 

FATHER’S NAME: 


PRIYANKA GUPTA 

Mr. S. K. GUPTA 



Position 

Contact Number (mob.) 

Contact Number 

E-mail Address: 

Present Address: 

Student Teacher 

7318573165 

7318573165 

simoleauDtal 986(3)amail.com 

Pa006382(a)amail.com 

Subhash Nagar Beejanagar Road, Mahoba 

1. ACADAMICS: 



Certificate/Degree 

Institution Marks 

Grade/Class 

High School 

G.G.I.C.hamirpur 

2 nd Class 

Intermediate 

G.G.I.C.hamirpur 

2 nd Class 

Graduation 

Bundelkhand University 587/100 

2 nd Class 

Post Graduation 

C. S. J. M. University 

2 nd Class 

B.Ed 

C. S. J. M. University 

1 st Class 

M.Ed 

Bundelkhand University 


2. FIELD OF SPECIALIZATION: 


1. Master of Education 


3 MY DISSERTATION TITLE: 


2. Proficiency In Writing Skills In Student Teachers 



4. CAREER RESUME: 

1 . Teacher: Teacher of the English in A. V. M. Senior Secondary School. 
Unnao, Uttar Pradesh. 

























